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Curriculum Intent  
 

Purpose of our Curriculum  
Admiral Lord Nelson School is committed to being a Gold Rights Respecting School and as such 
providing a curriculum experience for every student that enables them not only to make progress in 
their learning and achieve high academic standards but also to enjoy learning for its own sake and to 
develop the skills and understanding to live safe, healthy and fulfilling lives. 
 
The school's curriculum demonstrates: 
 

• Breadth: introducing students to the elements of learning, defined as knowledge, 
understanding, concepts, skills and attitudes, through aesthetic and creative, human, social 
and political, linguistic and literary, mathematical, moral and ethical, physical, scientific, 
spiritual and technological aspects. 

• Balance: allowing each element and aspect an appropriate portion of the curriculum. 
• Coherence: designed as a holistic entity, ensuring progression and the opportunity for each 

student to maximise their achievement. 
• Relevance: in that it will be appropriate to the individual and respond to both previous 

experience and to the changing requirements of life in the 21st century. 
• Global citizenship: it will develop our students’ understanding of the world they live in, and 

their own rights and their responsibilities to uphold the rights of others. 
 
Our curriculum intent is to enable our students to: 
 

• develop lively, creative, enquiring minds. 
• acquire knowledge and skills relevant to adult life and a world of rapid and continuous 

change. 
• use language and number effectively. 
• develop personal and moral values, respect for shared values and for other cultures, religions 

and ways of life. 
• develop an understanding of the world in which they live. 
• appreciate human achievements and aspirations. 
• experience success and celebration of their achievements. 
• take their place in society as informed, confident and responsible citizens. 
• understand the inalienable rights that all children have. 

 
We design our curriculum to enrich students’ learning through memorable experiences and activities 
that inspire the imagination, create curiosity and actively promote a sense of awe and wonder 
throughout the curriculum. To aid students’ development of knowledge and understanding, we make 
learning experiences relevant to real life, their own experiences and to what is happening in the world 
around them today. We recognise that successful learners need a deep comprehension of a wide and 
rich vocabulary so throughout the curriculum we progressively develop literacy, actively seeking 
opportunities to encourage reading in all its forms and cohesively building students’ abilities to both 
understand and use their growing vocabulary. 
 
In designing how subjects are delivered we interleave the learning to help students build the links 
they need in their memory for knowledge acquisition and understanding. Opportunities are sought 
across the curriculum to develop common skills such as; literacy, numeracy and problem solving, 
explicitly supporting students in building connections between their current knowledge and new 
learning. 
 
(Further details can be found in the Curriculum Policy) 
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Local Context 
Portsmouth is a densely populated city with a growing economy and high aspirations. The city has a 
proud history of industrial and technological innovation, linked particularly to its docks and its deep 
continuing ties to the Royal Navy. Regeneration over the last 10 years has brought significant physical 
development, enhanced tourism and a raft of new enterprises. Over the next ten years thousands of 
new jobs are expected to be created in the city, concentrated in a number of key sectors including 
advanced manufacturing and engineering, marine technology and tourism. The challenges for 
education in the city are clear. Nearly a quarter of the city's children live in poverty, with the figure 
even higher in some areas. There is long standing under-achievement, particularly by White British 
boys. One fifth of students are from black or minority ethnic groups with most of these speaking 
English as an additional language; over 100 languages are spoken by students attending Portsmouth’s 
schools. Expectations of what many young people can achieve - their own, their parents' and those of 
their community - are often too low. More on education in Portsmouth and details of the Portsmouth 
Education Partnership plans and strategic objectives can be found at: 
http://www.portsmoutheducationpartnership.co.uk/ 
 
Historically, Portsmouth as a local authority has not done well compared to the national picture but 
this is improving. In 2018 Portsmouth were 122nd for English achievement at a grade 5 or higher and 
131st for Maths at grade 5 or higher out of 151 local authorities in England. Because of past 
underachievement a significant number of parents in Portsmouth undervalue the benefits of a good 
education but again this is improving over time and we work proactively with our parents to help 
them support their children at school. 
 

Curriculum Success  
At Admiral Lord Nelson School, we follow the National Curriculum and despite the lack of historical 
educational success of Portsmouth local authority compared to the national picture we follow a 
predominantly EBacc curriculum for the vast majority of students. All students follow English, 
Mathematics, Science and a Humanities subject to GCSE and an increasing number will also be taking 
the languages element of this. In 2021 62% of students will be taking the full EBacc rising to 80% in 
2022. 
 
In 2018 this resulted in 23% of students achieving the EBacc at a grade 5 or higher compared with a 
local authority figure of 13.3% and a National average of 16.7%.  
34% of students achieved the EBacc at a grade 4 or higher compared with a local authority figure of 
21.4% and a national figure of 24.1%. 
 
We believe that following the full EBacc curriculum keeps the curriculum broad and prepares students 
to be both successful and flexible in respect to the choices they make with future careers when they 
leave school. 
  

http://www.portsmoutheducationpartnership.co.uk/
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English  

ALNS English 
Curriculum 
Our curriculum is 
designed to give students 
a broad experience of a 
wide range of literature, 
woven together through 
thematic Schemes of 
Learning which take an 
intertextual 
approach.  Embedded 
into them, across both 
KS3 & KS4, are the key 
skills required for the 
four different GCSE 
English exams.  These 
skills have been 
scaffolded so that they 
develop progression of 
the key requirements in 
relation to the topics and 
texts being covered.   

Balanced 
Our 

curriculum 
incorporates a range 
of different cultural, 
moral, spiritual, 
philosophical & 
emotional aspects, 
themes & ideas 
through the range of 
fiction & non-fiction 
texts & related 
contexts across 
students’ five year 
learning journey. 

Rigorous 
Our 
choices 
of texts, 
topics and tasks 
have been very 
carefully chosen and 
developed to ensure 
challenge, 
engagement and 
support for students 
of differing abilities 
& starting points 
across both key 
stages 3 & 4 
allowing very clearly 
for progression in 
key skills.  

Coherent    
Our 
curriculum 
has been designed 
to work explicitly in 
harmony with a 
range of Humanities 
subjects (History, RE, 
Psychology, 
Sociology), 
encouraging 
students to make 
connections and 
links between 
subjects and 
topics/themes 
covered across both 
KS3 & KS4. 

Vertically 
Integrated 
Each 
thematic unit 
across each 
year group builds and 
develops the key skills 
required, not only for 
GCSE (using the key 
assessment objectives) 
but also for growing 
students’ 
comprehension and 
analysis in line with 
theoretical/pedagogical 
(Piaget) stages of 
development. 

Appropriate   
We 
ensure 
that tasks 
build 
students’ confidence 
by being age-
appropriate and 
accessible as well as 
engaging, whilst 
ensuring that all 
students are 
challenged, 
modelling excellence 
to all.  Yet we 
include challenging 
concepts and a 
broad range of texts 
as well as choice. 

Focused  
We 
teach 
each 
unit thematically so 
that there is an over-
arching focus for 
each unit.  Our 
premise is to 
introduce each 
thematic concept 
contextually, making 
connections to a 
wide range of texts. 

Relevant  
Our 

curriculum is 
designed to engage 
students, making 
links to real life 
situations, 
employment 
opportunities and 
topics/ideas that are 
interesting and 
relevant to young 
people and the 
world that they are 
growing up in. 
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Curriculum Implementation 

 
The English Curriculum is designed to give students a broad experience of a wide range of 
literature which is woven together through Schemes of Learning which have been designed 
to be thematic in their focus and which take an intertextual approach.  Embedded into our 

Schemes of Learning across both Key Stages 3 and 4 are the key skills 
required for the four different GCSE exams.  These skills have been 
scaffolded so that they develop progression of the key requirements in 
relation to the topics and texts being covered.  Our vision for English is that, 
by placing learning at the centre of everything we do, we continually reflect 
upon and develop our own practice, seeking opportunities to enhance 
teaching and learning. 

Our purpose is to inspire and motivate students, fostering a love of all 
things English and broadening and enriching their minds and hearts.  We 
want to cultivate critical thinkers for life who can see the relevance of 

English and English Literature in relation to their lives.  We aim for our curriculum to be one 
which empowers students, creates opportunities for them and enables them to see 
themselves, in relation to the world around them, as global citizens. 

We deliver a varied and creative curriculum, allowing all students the opportunities to 
flourish. Through the teaching of transferrable skills and strategies, we enable students to 
achieve in our subject and others, as well as in their lives beyond school.  

We aim to empower our students to become effective independent learners through 
supportive and skills-based feedback and next steps which develop students’ skills and 
challenge them to aspire beyond their expected progress. 

Our principles behind our approach to English lessons: 

We want to: 

• Take an ‘intertextual’ approach to English, encouraging students to make links 
between different styles and types of texts which have been written and used 
across different periods of time, reflecting changing attitudes, a range of purposes 
and different audiences. 

• Take a multi-modal approach to learning so that students utilise ICT facilities 
available as well as using (and creating) moving images, dramatic performances, 
pictures and photographs alongside written texts. 

• Encourage students to be able to use transferable skills: skills that can be utilised in 
other lessons across the curriculum. 
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• Enrich students’ experience of English.  
• Provide a clear sense of purpose to tasks, making them ‘real’ and relevant to 

everyday. 
• Encourage students to take ownership of their own revision materials and strategies 

at key stage 4. 

 
How is the Curriculum planned? 

 
The English Curriculum is planned to build a broad understanding of a wealth of texts in a 
wide range of different forms: articles, novels (& extracts from novels), letters, speeches, 
poetry and so on.  These texts span the Literary Canon from the sixteenth century through 
to the twenty-first century.  Most texts span the nineteenth to twenty-first centuries, 
covering both fiction and non-fiction.  In addition, students study four of Shakespeare’s 
plays across their five years. 
 
Texts and assessments have been planned to build key skills relating to the GCSE success 
criteria: comprehension, synthesis, comparison, contextual links, writers’ methods and 
intentions. 

 

All students will gain these experiences through: 

• Thematic Schemes of Learning which, whilst focusing on key texts, embrace a range 
of different texts exploring the key themes in differing styles, forms and from a range 
of different times, offering an array of differing perspectives and viewpoints.  This 
will, therefore, enrich their engagement in English Language and Literature through a 
more intertextual approach. 

• Literacy lessons and Accelerated Reader lessons at Key Stage 3. 
• Let’s Think in English lessons, fortnightly, which develop students’ cognitive 

development through group work, discussion and questioning. 
• Development of students’ cultural capital and literacy skills to secure both their basic 

levels of comprehension and deeper understanding of texts. 
• A progressive approach to the curriculum and the key skills required for GCSE so that 

students are able to embed and develop their comprehension and analytical skills as 
they progress through the key stages.  Within our tailored curriculum across key 
stages 3 and 4, texts are challenging, incorporating a range of forms from different 
centuries, yet scaffolded so that students can develop confidence as they progress. 

How is the curriculum planned to be linked explicitly to relevant learning in 
other subjects and to the context of their lives? 

The content of the English Curriculum directly supports key content in Humanities’ subjects, 
such as the teaching of the Holocaust and anti-Semitism in Year 8 using a range of literary 
and non-literary fiction and non-fiction, complementing the Year 8 History curriculum.  In 
addition, key concepts such as the human condition in Year 10, explored before studying 
Lord of the Flies and considering the practices of eminent social psychologists, such as Philip 
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Zimbardo and Stanley Milgram, and their recognised experiments, such as the Stanford 
Prison Experiment and the Milgram Experiment, again support content and concepts from 
the Psychology GCSE.  Ideas about society, societal issues, such as social class, woven into 
the English curriculum at both Key Stages 3 and 4 (in particular) complement the curriculum 
content in Sociology.  In addition, culture and religion, not only link well with Sociology but 
also Religious Education.  In all cases, our intention to broaden students’ depth and breadth 
of knowledge of the world that they live in, developing their enquiring minds and deepening 
their understanding of concepts pertinent to their lives, is at the core of every Scheme of 
Learning.  Thus, through newly developed Schemes of Learning, such as Year 9’s The World’s 
Wife, modern poetry from the Poet Laureate, Carol Ann Duffy, is explored alongside Greek 
Mythology, further deepening students’ cultural capital together with their awareness of 
topical issues such as feminism and patriarchy in society.  Furthermore, philosophical 
thinking has been woven into Schemes of Learning, again addressing and engaging concepts 
which can be applied to all and any texts studied. 

Curriculum Links with Humanities 

Year 
Group 

Humanities English 

Year 7 History: Elizabeth I and 
Elizabethan theatre 

Summer Term: Historical & cultural contextual 
connections can be made to Elizabeth I & 
Elizabethan theatre when studying ‘Love & Conflict’ 
Scheme of Learning (SoL) - Romeo & Juliet. 

Year 8 History: Holocaust & Anti-
Semitism – also Religious 
Education 

Spring Term: Historical, social & cultural contextual 
connections to ‘Guilt, Memory & Reality’ – Maus – 
the Holocaust & anti-Semitism. 
Summer Term: SoL ‘Victims & Villains’ – The 
Merchant of Venice – anti-Semitism – treatment of 
Jews across time (covered across the two SoL in 
Spring to Summer). 

Year 9 History: USA 1930-2000 & 
Medicine through Time 
Classical Civilisations: Greek 
Mythology 

Autumn Term: ‘Finding My Voice’ SoL – we will add 
journalistic article/s on the Wall St Crash, entering 
World War II, The American Dream in 1950s and 
Protests/MLK in 1960s.  Students study Of Mice & 
Men & 1930s American in Year 8 so this will have 
introduced 1930s America to them already in 
English before they study it in Year 9 in History. 
Spring Term: ‘The World’s Wife’ SoL – Carol Ann 
Duffy’s poetry alongside a varied range of 
historical, social and cultural contextual links, 
including the exploration of a range of Greek 
mythological characters and fables, such as those 
of Aesop.  Curley’s Wife’s voice in a Carol Ann Duffy 
style poem – connects to American History & 
builds/connects with work covered in Yr8 (Of Mice 
& Men). 

Year 10 History: Medicine & Nazi 
Germany 
Psychology 
Sociology 
RE 

Autumn Term: ‘Civilisation & Savagery’ SoL – Lord 
of the Flies.  Historical context of WWII (Hitler & 
Nazis) is studied in relation to the concept of 
‘man’s capacity for evil’/the human condition and 
the nature/nurture argument.  We explore these in 
relation to the social psychologist, Philip 
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(Mathusian Theory – could be 
linked to Maths… he was an 
Economist) 

Zimbardo’s ideas and his Stanford Prison 
experiment.  Also, Stanley Milgram’s experiment – 
both of which link to Psychology.  Exploration of 
the text in relation to social class/the class 
structure which links to Sociology. 
Spring Term: ‘Family, Society & Traditions’ SoL – A 
Christmas Carol – social, historical and cultural 
context links are made in relation to social class, 
reform & Poor Laws.  Attitudes of the rich, linked to 
the economist Thomas Robert Malthus (Malthusian 
theory).  Some links to Sociology.  London – social 
unrest (& London riots – link to Sociology) 

Year 11 History: Germany & Elizabeth I Autumn Term: ‘Power & Conflict’ – Macbeth – 
historical, social & contextual connections to post 
Elizabethan era (Jacobean period) and theatre in 
this period (links to Elizabeth I in History).  James I 
& the Gunpowder plot (just post Elizabethan 
period). 
Across the year: revision lessons for Lord of the 
Flies – links to WWII (History) and to Psychology & 
Sociology (as above for year 10).  This also applies 
to A Christmas Carol revision lessons across the 
year.  Kamikaze – Pearl Harbour (WWII) 

 

How is the curriculum delivered? 

The English Curriculum is delivered using a range of pedagogical approaches.  Key skills and 
topics are taught thematically rather than in isolation so that skills and aspects of the range 
of texts are revisited regularly, through questioning, quizzes, active registers, ‘Quick Six’ and 
Kahoot, for example. 

Students are assessed regularly, using formative, peer and summative assessments, as 
outlined in our Assessment Policy.  In addition, each Scheme of Learning has specific 
assessments – with choices and a range of assessment opportunities – clearly outlined in 
each Scheme of Learning.  Within each Scheme of Learning, according to the year group, the 
assessments are designed to build key skills appropriate to the particular stage of students’ 
learning. 

Feedback from teachers, focuses on specific skills from the Key Stage 3 and 4 Programmes 
of Study and GCSE Assessment Objectives, all of which underpin all Schemes of Learning. 

The importance of reading and vocabulary acquisition are also at the core of our curriculum.  
Thus, texts are carefully selected to ensure that students receive a breadth and depth of 
topics and that they are appropriately challenged, whilst being engaged, building 
confidence, comprehension skills and strategies.  Equally, teachers model and encourage 
students to be more specific, academic and sophisticated with their vocabulary.  A range of 
strategies are incorporated into lessons and Schemes of Learning, such as etymology ‘word 
webs’ to help students explore lexical patterns and meanings, glossaries and ‘word of the 
week’ as well as the use of dictionaries and thesauruses being integral tools in lessons. 
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Key Pedagogies  
The English Curriculum draws upon pedagogical approaches which support the 
development of students’ learning, comprehension, application and recall of key ideas 
within the curriculum that they are studying.  These include the pedagogical approaches 
below – and others as detailed in the English Department Handbook. 

Teachers as the specialist 
We pride ourselves on being English teachers who are passionate about our subject and 
who have a wealth of knowledge and expertise to share and develop our students’ 
knowledge and their own passion and interest in English.  We are dynamic in our approach 
to our own reflective practice and we recognise the important role that the teacher has as a 
subject expert. 

Constructivism 
Constructivist theory is linked to Piaget and Vygotsky’s theoretical approaches to learning.  
Constructivism in teaching recognises the student as a learner and the knowledge that s/he 
brings to the lesson.  It places the teacher as facilitator and the student takes an active role 
in their learning.  Strategies such as the teacher establishing what students already know (to 
build on their prior knowledge), recognising different backgrounds and cultures of learners, 
creating learners who seek to ask questions and find solutions, creating activities which 
encourage students’ enthusiasm for their learning are all broadly constructivist. 

Flipped Learning 
Flipped Learning puts greater focus on the pre-learning which takes place prior to the lesson 
so that the lesson can focus on applying the knowledge.  Flipped Learning creates 
opportunities with students’ independent learning before their lesson.  It requires careful 
planning to ensure that the learning/application in the lesson builds on the learning that has 
taken place prior to the lesson.  (It is important to have strategies in place for students who 
have not completed the task for IL). 

Interleaving 
Teaching the English Curriculum through interleaving (mixing) both Language and Literature 
skills and through making connections between the texts and exam papers, rather than 
teaching them in a ‘blocked’ way. Interleaving has been shown to be more effective than 
blocked practice for developing the skills of categorization and problem solving; interleaving 
also leads to better long-term retention and improved ability to transfer learned knowledge. 
Cognitive psychologists believe that interleaving improves the brain’s ability to differentiate, 
or discriminate, between concepts and strengthens memory associations.  

ABC: Add, Build, Challenge. 

To avoid the ‘table tennis approach’ to whole class discussion (back and forth between 
teacher and individual student), students are encouraged to use ‘ABC’, the ‘basketball 
approach’, enabling discussion to go across the classroom between students.  
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Metacognition 
The development of students’ cognitive knowledge and regulation: 

• Their own knowledge of themselves as a learner and the factors affecting their cognition 
(person & task knowledge; self-appraisal) 

• Their awareness and management of cognition, including knowledge about strategies 
(procedural & strategy knowledge) 

• Their knowledge about why and when to use a given strategy (conditional knowledge) 
• Their identification and selection of appropriate strategies and allocation of resources 

(planning) 
• Their awareness of their own comprehension and task performance 

(monitoring/regulating; cognitive experiences) 
• Their assessment of the process and products of their own learning; revisiting and 

revising goals (evaluating) 

This metacognitive approach is evident through our use of modelling, including live and 
shared writing.  Students are also encouraged to reflect on the strategies that they have 
used and what has worked for them.  They are given tasks to carry out such as transforming 
text into pictures, summarising full texts into 20 words and explaining how specific 
approaches have supported or hindered their learning.  They are also encouraged to 
evaluate their own (and others’) learning. 

 

PiXL Thinking Hard 
Thinking Hard is at the heart of excellent classroom practice and students who engage in 
learning and think hard achieve well and progress. With the advent of more challenging 
curricula across all key stages and examination reform, practical strategies to develop depth 
of understanding are more essential than ever for students of all abilities.  We want to 
encourage students so that, not only are they prepared for the challenges of more rigorous 
exams but also for their real life application of their skills and knowledge so that they are 
able to be ambitious in their destinations for the future. 

One of the main things that distinguish expert teachers is challenge in the classroom1. 
Robert Coe when defining learning says it “…happens when people have to think hard”2, so 
the question becomes:  how can I increase the amount of thinking for all in my classroom 
without increasing my workload?   

There are four key approaches that can support deep thought in the classroom two of which 
we will focus on.  Each of these follow the maxim: high thinking; low planning: 

1. Thinking Hard Process:  Knowledge, understanding, analysis and flexibility 

2. Effective explanations:  analogy, role modelling, worked examples. 

 
1 Hattie, John (2003) “Teachers Make a Difference: What is the research evidence? “ Australian Council for Educational Research Annual Conference; 
15-16 

2 Coe, Robert (2013) “Improving education :  A Triumph of Hope over Experience”  
http://www.cem.org/attachments/publications/ImprovingEducation2013.pdf; 14-15 

http://www.cem.org/attachments/publications/ImprovingEducation2013.pdf
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3. Think-pair-share: question technique to get students thinking and talking in a focused 
way. 

4. Assessment and feedback: including test, feedback, Retest. 
 

Thinking Hard Process – Knowledge, understanding, analysis and flexibility 
The Thinking Hard Process moves student engagement with essential information from 
passive to active interactions.  

Knowledge and Understanding by reducing (e.g. a paragraph to 12 key words) and 
transforming (e.g. change this text into a diagram – no words) information focuses students 
to think hard and understand the content and gives teachers the opportunity to check 
essential knowledge.   

Analysis by prioritising (e.g. Diamond 9) and categorising (e.g. group together questions that 
require the same technique to answer) allows students to make sense of the information 
that open up the highest GCSE grades that feature throughout examination questions. 

Flexibility by extending (e.g. how is this similar/different to X? What question do we need to 
ask now?) allows students to make connections across a range of topics and subjects and 
enables them to tackle questions that require application of knowledge in new situations. 

Think-Pair-Share – Transform classroom thinking 

A shift away from ‘hands up’ questioning to a model that promotes wait time, depth of 
discussion, dynamic classroom dialogue, audible thinking and experimentation of ideas. 

Let’s Think in English 

Let’s Think in English is a teaching programme to help young people develop the reasoning 
skills needed for success in English. As soon as they have learned how to decode letters, 
words and sentences, they need to develop higher-order reading skills such as inference, 
deduction and analysis. This gradually leads through the key stages to the ability to 
recognise and discuss how language can be used to create features such as characterisation, 
mood, tone, pace and irony and how texts can be structured for various effects. 

Let’s Think in English draws on research by Piaget and Vygotsky that young people learn 
best when exploring ideas together. The lessons are based on structured challenge and 
include the development of understanding through discussion (social construction), 
problem-solving (cognitive challenge) and structured reflection (metacognition) which 
makes pupils more aware of their thinking processes and how they think most effectively. 

Chromebooks 

Within the delivery of our English lessons, as well as the completion of tasks and assessment 
of work in exercise books & progress books, we will also further incorporate the use of 
Chromebooks for a range of activities, such as dictionary & thesaurus work, use of support 
resources from our ‘Wonderwall’, research, peer assessment, collaborative writing, quizzes 
and some reading tasks.  Details are outlined in our ‘Chromebook commitment to parents’ 
document. 
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How is the curriculum assessed? 

Teachers use a range of assessment strategies within lessons, between lessons, within units 
in Schemes of Learning and at the end of units.  For example, questioning is a valuable 
strategy used to assess comprehension within the lesson to ensure understanding and to 
create challenge.  Personalised Learning Checklists (PLCs) and Flight Paths are used to focus 
on key skills and to RAG rate understanding.  This includes the use of the Know-it, Grasp-it, 
Think-it ‘mats’ to help students also take ownership of their strengths and areas for 
development. 

Regular, explicit use of success criteria helps to ensure that students are clear about the 
expectations for their final assessments.  These are ‘unpicked’ along with modelled 
examples, which are also used to create success criteria.  In addition, live modelling and 
shared written and verbal responses are all used during the development phases of learning 
to aid progression.  The sharing of Written Learning Targets from the Flight Paths and PLCs, 
along with regular written and verbal ‘next steps’ tailors the learning for individual needs. 

Formative written and verbal feedback is recorded in students’ drafting books and in 
teachers’ data folders (as well as on Department Trackers, as appropriate), with some 
feedback (using the ‘Michaela’s Way’ approach) which is recorded on a single sheet and 
guidance is then given via powerpoint targets for differentiated needs.  This approach also 
helps to ensure more regular feedback, and the teacher responding to whole class needs to 
inform therapy and intervention required, whilst tailoring follow-up lessons to specific 
misconceptions and allowing the teacher to focus on key students, as well as identifying 
strengths which can be shared and celebrated. 

Peer assessment strategies focus on key skills, further building students’ knowledge of 
success criteria – skills and mark schemes – so that feedback given to each other is specific 
and mostly relevant.  Strategies such as ‘caterpillar marking’ and ‘tickled pink & yellow 
boxes’ are used by students as part of their peer assessment. 

Teacher assessment follows the English Assessment Policy, using the Next Steps stickers and 
allowing students time to respond to next steps and feedforward.  Next steps are also then 
fed-forward into learning objectives to ensure highly personalised learning and to create a 
dynamic approach to students’ learning, which is always both reflective and forward-
thinking. 

Assessment is used to identify misconceptions, as well as to identify individual and whole 
class strengths and areas for further development and focus. 
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ALNS English Department Assessment: 

Teacher Feedback Students Taking Next 
Steps 

Peer or Self-
Assessment 

Mark either exercise or purple books 
approximately every three weeks using 
purple pens. 

Students use pink pen to take their 
next steps and feed forward, 
including where there has been a 
specific therapy following whole class 
diagnostic assessment 

Students use green pen to peer and 
self-assess. 

Only focus on one piece of work to mark. For 
example a PEEEL paragraph or an exam 
question. 

After marking always allow time in 
next lesson for students to take their 
next steps. 

There should be an opportunity for 
self or peer assessment in most 
lessons. 

Use a “Next Step Sticker” to outline what 
went well and how the student can make 
further progress from their piece of work. 

Students answer any questions you 
have asked them on the content. 

Students use SPAG code to mark each 
other’s or their own SPAG. 

Feedback on the sticker should be focused on 
skill development rather than content. For 
example a next step could be “Use quotes to 
support your ideas” or “Unpick key words 
within quotes.”  

Students take their next steps 
outlined in feedback sticker. This can 
be done by rewriting part of their 
answer using your advice. 

When marking a specific piece of 
work, students can write a “What 
went well” comment and an “even 
better if comment” under their peers 
or their own work. 

Feedback should allow students to show 
progress by responding to your feedback. 

Students improve on SPAG using 
code to tell them how to improve 

Students WWW and EBI comments 
should be skill specific and should help 
the peer/themselves progress. 

Where appropriate use KPIs as a guidance for 
feedback given on marking stickers. 

Allow students time to annotate how 
they have improved in green pen.  
This is also an opportunity for self or 
peer assessment following next 
steps. 

As often as possible students use KPIs 
to mark a piece of work and for WWW 
and EBI comments. 

Develop student’s knowledge of content by 
asking questions within their piece of work 
(not on sticker). This can be used to clarify a 
misunderstood point or extend their 
knowledge. E.g “How could you extend your 
vocabulary here?”,  “What other type of 
punctuation might be better?” 

Once improved, use “Target 
achieved” stamp to acknowledge 
improvement or teacher comment 
for further guidance.  

Include peer assessment using 
strategies such as ‘caterpillar marking’ 
and ‘tickled pink’ and ‘yellow boxes’. 

For rapid diagnostic assessment of whole 
class comprehension of a task, the whole 
class assessment proforma may be used and 
will be recorded in the teacher’s data folder.  
The following lesson will address the therapy 
needed to further aid progress and students 
will complete this feedforward in pink 

If necessary give further 
verbal/written feedback so that 
answer can progress further. 

Allow time for next steps when peer 
assessment has taken place. 

Mark SPAG using the SPAG marking code 
(students also use this to peer mark SPAG). 
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Mathematics  
 

The aim of the Mathematics Department at ALNS is to enable our students to become independent 
problem solvers and lifelong mathematicians as a product of engaging and research driven teaching 
and learning. Our team of enthusiastic mathematics specialists strive to promote interest, curiosity 
and enjoyment in the learning of mathematics by providing a supportive yet challenging environment, 
where pupils believe they can achieve. 

How is the curriculum planned? 
The curriculum is more than a list of mathematical statements to be ticked off as pupils pass through 
school. The curriculum embodies everything that contributes to pupils learning mathematics. 
Mathematics is a highly interconnected and cumulative subject and is taught as such. The aim of our 
mathematics curriculum is for teachers to deliver content in a way that ensures that pupils’ knowledge 
is developed through the layering of interconnected topics, allowing pupils to develop an 
understanding of the relationship between mathematics and problem solving. As students develop 
fluency they also begin to build connections and develop their reasoning skills, their understanding 
deepens and their knowledge grows. Ensuring students leave ready for the next steps in their 
education or employment. 

Students have opportunities to learn increasingly sophisticated mathematical ideas relative to their 
mathematical ability and prior attainment. We provide opportunities within the curriculum to review 
mathematical content regularly during starters and assessments. Pupils are exposed to a standard of 
mathematics in KS3 which builds upon concepts already studied at KS2 and ensures no wasted time 
in year 7. Students who join us in year 7 with a greater depth of understanding are put into a higher 
class, the rest of the students are taught in mixed ability throughout KS3. At KS3 we have a strong 
focus on developing students reasoning skills and go into great depth to ensure their algebra and 
number skills are ready for increasing challenge of mathematical problem solving they will face in KS4. 

Teachers continually gather information about their students through questioning, written classwork, 
homework and assessments. They use their expert knowledge to ensure students have the expected 
prior knowledge required to access more challenging learning. Teachers use direct instruction to 
explain key mathematical concepts and processes, ensuring they have planned to uncover and address 
pupils’ key misconceptions about topics. 

Lesson structure across the department ensures that pupils are challenged to demonstrate proficiency 
in these three core strands of the mathematics curriculum: Fluency, Cognitive Reasoning and Problem 
Solving.  

Through marked reviews students are regularly challenged with carefully selected mathematical 
problems that force students to recall previously covered key content from multiple topics. As a result 
students become more confident in their ability to select the mathematics required to solve problems, 
more independent and willing to persevere when faced with challenging mathematics. 

It is this clear focus on connecting mathematical concepts through problem solving that allows our 
pupils to become enthusiastic and successful mathematicians. 

Students are encouraged to ask questions and make links between topics learned in mathematics and 
other subjects. Teachers work hard to make explicit the links between topics being taught and their 
usefulness in other subjects and explain why topics are useful for potential future employment. The 
key skills of numeracy and graphicacy are often modelled using a variety of approaches and we 
encourage students to use the methods they are most successful with. This allows students to build 
upon prior knowledge which ensures they are more likely to be successful in transferring their 
mathematical skills when in other subjects.  
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In Mathematics we actively seek opportunities to ensure all students 
have the chance to acquire the cultural capital they need to help them 
become successful in the future. Prime examples of this include the 
stock market challenge, where students experience a live trading floor. 
The chance to buy and sell stocks and shares and make a nice profit 
gives students the opportunity to gain a greater understanding of the 
stock market and the economy in general. This is just one of the ways 
we highlight potential career paths that mathematics can open up.  
Teachers also seek opportunities to make links to famous 
mathematicians and historical mathematical discoveries and when 
appropriate make links to real life applications of mathematics.  

How is the curriculum delivered/taught? 
Teachers ensure students receive quality first teaching by ensuring examples are well modelled (using 
the I go, we go, you go approach when appropriate) making explicit the skills being used. Students are 
given the opportunity to practice key skills in isolation before combining them to solve multistep 
problems. This atomisation allows teachers to scaffold learning for all students. Teachers make use of 
multiple representations and manipulatives when introducing topics to enable us to take students 
from the concrete to the abstract successfully. Students are regularly given the opportunity to develop 
steps to success which they can refer to in later lessons. 

When learning new content students are encouraged to reflect on what skills they already have and 
consider how they can be used to tackle new problems. Where pupils lack a well-rehearsed and readily 
available method to solve a problem they need to draw on problem solving strategies to make sense 
of the unfamiliar situation. Research shows that by thinking hard about a problem students are more 
likely to remember the new content as it will be viewed as useful. Dan Meyer refers to this method as 
head ache and aspirin. Problems that cause students to think causes a headache and the new learning 
is the aspirin.  Selecting problem-solving tasks for which pupils do not have readymade solutions 
makes learning more memorable.  

Teachers understand that memory is a highly complex process and in order to build strong neural 
paths students must be exposed to new 
content more than once. The use of spaced 
learning is common practice across the 
department, with the aim being to help 
students commit key concepts into long term 
memory. This is done in a variety of ways 
including the use of recall starters, low 
stakes quizzes, key formula tests, games, 
revision cards and mind maps. Students are 
also provided with knowledge organisers at 
the start of topics to help them prepare for 
new learning.  

 
Teachers understand that using the language of mathematics is essential and the knowledge 
organisers also help students understand and use mathematical language confidently. Understanding 
the language of maths gives students the skills they need to think about, talk about, and understand 
new mathematical concepts. For example, knowing how to label lengths and angles allows students 
to discuss congruency. When meeting new vocabulary teachers ensure key meanings are understood 
and explained in a student friendly way. Students are also encouraged to read questions carefully and 
underline key words when tackling problems in lessons and exams. 
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How is the curriculum assessed? 
Marked reviews are used to assess the learning of current and previously learned topics. Teachers 
select questions that support both fluency and problem solving skills with the aim being that students 
are able to confidently answer questions which require them to select methods from different 
branches of maths, for instance using circle theorems to find a missing angle to enable students to use 
trigonometry.  Marked reviews allow teachers to focus on giving high quality feedback on topics they 
have identified as weaknesses in a way that promotes spaced learning. When the class are receiving 
feedback and making corrections the use of peer support for targeted students is widely used.   

One of our key strengths in assessing students has been on developing “cognitive reasoning” type 
problems as much as possible in our lessons, such as “show that” and “spot the mistake” style 
problems- this ensures students have to show their workings and explain their answer rather than 
just simply answering a question. These questions are becoming more and more common in the 
GCSE examinations and examiners reports suggest students across the country regularly miss them 
out or gain few/no marks on them. We aim to ensure students are practising these skills regularly by 
including them in marked reviews.  

Key skills and knowledge are also assessed more formally using half termly assessments. Students sit 
assessments each half term as identified on an assessment calendar. Assessments have been created 
to be cumulative, with 50% of questions based on the current half terms learning and 50% spaced on 
previous learned content. Students in sets 1 and 2 also have an extension test to reflect the challenge 
KPIs they complete that other classes don’t. 

At KS4 both foundation and higher tier papers have been created. At both key stages students 
alternate between a calculator and non-calculator paper each half term. 

In year 11 Question Level Analysis is then used to inform data 
meeting with maths leadership which in turn then inform 
topics to focus on during re-teach weeks. Students are 
encouraged to use Hegarty Maths as a tool to respond to 
feedback from QLA. 

Teachers understand that assessment should be used not only 
to track pupils’ learning but also to provide teachers with 
information about what pupils do and do not know. Targeted 
questioning using no hands up in lessons is a common 
approach used in the department. Assessment for learning is 
used to give regular verbal feedback that is specific and clear.  

Use of diagnostic questions and MWBs are common across the 
department in most lessons as a way for teachers to assess the 
whole class quickly. When students give wrong answers 
teachers encourage and support further effort and don’t allow 
students to give up. Teachers not only address misconceptions 
but also understand why pupils may persist with errors and 
plan for these accordingly. Use of whole class feedback using 
MWBs addresses common misconceptions and with best 
practice teachers are planning lessons which address errors 

before they arise. 
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How do we use IT to support learning in the classroom and Online? 
 

The use of IT and Chromebooks in lessons ensure we can offer powerful opportunities for pupils to 
explore mathematical ideas, to generalise, explain results and analyse situations. Teachers 
understand the opportunities that IT offers, and are constantly trying to find ways to enhance the 
teaching and learning of mathematics. 

Decisions about how and when Chromebooks should be used to help teach mathematical facts, skills 
or concepts are based on whether the Chromebooks support effective teaching of the lesson 
objectives. The use of Chromebooks should allow pupils to do something that would be more 
difficult without it, or to learn something more effectively or efficiently.  

Teachers work hard to identify topics that can be enhanced with the use of Chromebook and while 
they can be used advantageously in most areas of mathematics, the following topics particularly 
benefit from the opportunities they offer: 

 • Sequences, functions and graphs  

• Geometrical reasoning: lines, angle facts and circle theorems 

 • Transformations  

• Coordinates  

• Construction and loci  

• Handling data 

 

Teachers are confident in using Desmos as a graphing tool and use it well to make clear links to 
algebraic concepts. Examples of teachers using Desmos well include pupils investigating the effect 
on a that changing the value of m in the function y = mx + c has on the graph. Desmos is also used to 
engage students and the mini-golf game developing problem-solving skills and consolidating 
students’ understanding of coordinates demonstrates a great use of the Chromebooks in lessons. 

Much of geometry, particularly transformational geometry, is concerned with movement. 
Manipulating diagrams dynamically generates many examples that can help pupils to make 
conjectures and explore what changes and what stays the same. The use of Chromebooks can help 
pupils to develop their skills of geometrical reasoning. We are working with the AMSP to turn this 
into a strength of students and teachers.  

The department use Hegarty Maths well in lessons and as part of independent learning, students 
value the fast and reliable feedback that Hegarty provides and teachers make good use of the 
individual data Hegarty provides us with. 

Teachers have excelled in developing their ability to deliver our curriculum online. We are equally 
capable of being able to record high quality lessons for students to access independently or teach 
live lessons on zoom. We have also delivered hybrid lessons, simultaneously delivering lessons via 
zoom to students self-isolating while also teaching students in the classroom. Students have enjoyed 
the opportunity to keep up with what is going on live in lessons while at home.  
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Science 
 
The Science curriculum is designed to inspire curiosity in students so 
that they actively seek to be able to explain phenomenon in the world 
around them and learn about how scientists have discovered what we currently know and think. 
Within the teaching of Science, principles from the Education Endowment Foundation (EEF) (appendix 
item 1) ‘Improving secondary Science’ report is embedded alongside pedagogy distilled from 
evidence-based research. 
 
How is the curriculum planned?  
 
Through learning science, students are given a broad understanding of; the fundamentals of science, 
how scientists discover things, famous scientists and their discoveries and how science seeks to 
explain everything so they are well prepared for life in general and to take their science studies 
further if they choose to do so. 
 
The knowledge and skills required from the Science National Curriculum (NC) are broken down into 
distinct units at both Key Stage 3 and Key Stage 4 but we try and look at the secondary Science 
curriculum as a 5-year journey. The assessment model we use has key performance indicators (KPIs) 
that exemplify what students should know and be able to do at any specific point over the 5 years. 
 
In years 7 and 8, students cover the Key Stage 3 NC, introducing the main 
areas of Biology, Chemistry and Physics at a level that is suitable for them 
based on their prior attainment. (See appendix 2 for topics and order). 
Year 9 is the first year where students then begin to study AQA Combined 
Science or the three separate Sciences. Throughout, the key concepts in 
each Science are revisited and emphasised so that these are firmly known 
and memorised so they can be applied to unfamiliar contexts readily. For 
example, key concepts in Biology such as cells, transport, respiration and 
surface area are revisited many times in different contexts that are progressively more demanding. 
(Appendix 3 has the key concepts and when they are covered).  
 
Where the science learning compliments the learning in other subjects, key vocabulary and 
approaches are used to explicitly build links in the students’ schemas so that the learning in both 
areas reinforces each other and helps to make it more memorable. With Science this is most apparent 
in areas such as Geography (earth structure, pollution, population effects, limited resources), Maths 
(ensuring common approaches to work covered), PSHEE (development, reproduction and fertility 
control). 
 
To ensure that all students (and especially the disadvantaged) acquire the 
cultural capital to help them be more successful in the future we ensure that 
they acquire the scientific vocabulary that they need to and are aware of the 
scientists involved in some of the biggest scientific discoveries such as 
Darwin, Newton, Faraday and Einstein. 
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How is the curriculum delivered/taught? 
 
Checking prerequisite knowledge: Alongside recommendation 1 from the EEF report which is focused 
on Preconceptions, Constructivism (as detailed by the Royal Society for Chemistry) underpins our 
pedagogical approach to teaching Science. Questioning and quizzing is used to unpick 
preconceptions and then time is spent highlighting and challenging misconceptions to ensure that 
students have a solid foundation upon which they can construct their new learning. The link to 
prior learning and experiences not only ensures that students’ misconceptions are cleared up but 
it also reinforces the prior learning in long term memory. As can be found in the diagram attached 
below. 
 
Deliberate practice: During the sequences of learning students are given the opportunity to practice 
skills and use their knowledge in a multitude of ways ranging from Shed load of practice tasks to 
practical skill practice. Throughout the deliberate practice teachers are constantly questioning 
students and enabling them to interrogate and develop their schema. 
 
Communicating like a scientist: Throughout the five year journey students are exposed to a huge 
number of specific vocabulary and they are expected to use, scrutinize and define these words. In 
order to access scientific texts and literature, students need to be able to understand and use a 
wide range of subject-specific language. This is introduced gradually and the teachers will draw 
attention to new vocabulary and explore with students the component parts of words and how they 
link to other words. (For example, photo meaning light from the Greek phos/photos – in 
photosynthesis, photograph, photon, photobiotic). In their books, students keep a glossary of terms 
and are expected to refer to knowledge organisers this as necessary. Students are expected to read 
scientific texts and with teacher’s support unpick parts of this for what it means and any areas they 
are confused about. 
 
Regular testing: Testing is common place within lessons and with most of the assessment within the 
lesson focussed on students development. Most lessons will begin with a short quiz that assess prior 
content and content which has been taught in the past sequence and in any interleaving sequences 
prior. Teachers constantly assess students understanding through questioning as described above but 
also through the process of marled reviewing. A marked review involves the teacher deliberately 
choosing a set of examination questions for students to complete. The questions themselves are 
given a score which despite increasing stakes is productive as it enables students to judge their 
understanding of a topic and also enables Science staff to highlight key misconceptions at an 
individual and whole class level. The teacher can then respond by corrective teaching and targeted 
support. The use of marked reviews also enable the teacher to repeat areas of weakness through 
contextual changes in questions to identify and correct misconceptions and build schema. Students 
are given constructive feedback that celebrates strengths but that is focused on the next steps in 
learning. Within lessons, students are given time to act upon feedback in line with whole school 
policy. Throughout lessons teachers question individuals and give constructive verbal feedback – 
again focused on the next steps. Independent learning is used weekly and is built into the teaching 
sequence so that it compliments and reinforces the work covered in lessons. See diagram for how this 
dovetails with the learning sequence. 
 
Reactive pacing: This means that teachers do not race ahead to complete prescribed schemes of work 
but are reactive and use the techniques outlined in the diagram to ensure students develop 
understanding throughout the learning sequence. The need for spacing the practice of core skills is 
supported through Independent learning and marked reviews so that students are exposed to the key 
concepts throughout the learning sequence. 
 
Making students the owners of the learning:  The ability to think critically and to identify areas of 
development is the cornerstone of the scientific method. The need for students to reflect and to 
develop is naturally built into the 5 year journey through skills assessments which are colour coded to 
reduce the cognitive load to students when searching for previous examples of success in book. A 
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range of activities and styles are used so that, where appropriate, practical activities and the use of 
models are built into the learning sequence so that students can experience scientific processes for 
themselves and link challenging concepts to models to help them understand these and embed them 
in their long-term memory. This is further supported through independent learning. 
 
How is the curriculum assessed? 
 
Science assessment is focused on students taking feedback and then having the skills to act upon it in 
a timely fashion so knowledge is embedded and can be linked to other areas of the curriculum. The 
use of detailed feedback sheets across the department enables students to link their learning to the 
PLCs on Google classroom as a record of their progress. The bi-modular approach to summative 
assessments also enables students to link and build their learning whilst supporting teacher in 
identifying misconceptions. (See example in appendix item 4.)  
 
During Science lessons, standard practice is to carry out multiple levels of formative assessment to 
ascertain the conceptual understanding of students. This ranges from the use of examination 
questions to verbal questioning and finally the summative assessments. Teaching and learning across 
the department is aided by regular assessment of students’ progress through PLCs. The key concepts 
(appendix item 3) are shared with staff so that knowledge is interleaved and through retrieval practice 
students develop a deeper understanding due to pedagogical approaches such as fortnightly reviews. 
At the end of the learning sequences teachers produce a marked review. (process described above) 
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The diagram below shows how the learning sequences key characteristics of retrieval, practice, 
deliberate practice, corrective teaching, interleaving of key concepts, fortnight review and marked 
reviews enables students to progress. 
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Appendix item 1 
 
https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-
science/ 
 

 
Appendix item 2  

Questions
1 What is the equation linking kinetic energy, mass and velocity?
2 What are the units of energy?
3 What are the units of mass?
4 What are the units of velocity?

5
What is the equation linking gravitationa field strength, gravitational 
potential energy and height?

6 What are the units of gravitational field strength?

7 What is the equation linking energy transferred, power and time?
8 What are the units of power?
9 What is the definition of power?

10 What is the equation linking power, time and work done?

1 Ek= 0.5mv2
2 joules
3 kilograms
4 metres per second
5 Ep=mgh
6 newtons per kilogram
7 P=E/t
8 Watts
9 Power is the rate of transfer of energy or the rate of doing work

10 P=W/t

Answers 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
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Appendix item 3 
Key concepts in Biology 

 
• Life processes depend on molecules whose structure is related to their function.  

• The fundamental units of living organisms are cells, which may be part of 
highly adapted structures enabling living processes to be performed 
effectively. 
• Transport within organisms and between cells is essential. 
• Surface area is a fundamental feature of most biological systems. 
• Living organisms may interact with each other, with the environment and 
with humans in many different ways. 

• Year 7: Cells / genes and inheritance/ ecosystems 
• Year 8 food and digestion/ plants/ speciation and sampling 
• Year 9: bioenergetics/ infection and response 
• Year 10: inheritance and variation and evolution/ Ecology. Chemistry: 

Using resources and chemistry of the atmosphere. 
• Life on Earth is dependent on photosynthesis. 
• Year 7: cells/ ecosystems/ earth and the universe/ development of 

the atmosphere / Gambia 
• Year 8: plants/ respiration / speciation and sampling /  
• Year 9: cell biology / bioenergetics/ organisation/ infection and 

response (triple or separate sciences)  
• Year 10: ecology / rates of reaction / evolution and inheritance/ 

chemistry of the atmosphere / using resources for  
• Year 11: organic chemistry/ chemical analysis/  
• Organic compounds are used as fuels in cellular respiration.  
• Year 7: cells/ breathing and muscles/ ecosystems/ earth and universe 
• Year 8: food and digestion / respiration / chemical reactions and energy/ plants/ energy 
• Year 9: cell biology/ bioenergetics/ organisation /  
• Year 10: energy changes/ chemical changes/ quantitative chemistry / ecology 

• Year 11: rates of reaction/ organic chemistry/ chemistry of the atmosphere/ chemical analysis 
• The chemicals in ecosystems are continually cycling through the natural world. 
• Key Stage 4 Year 11 : Chemistry of the Atmosphere  -  

 : Using Resources 
 ; Ecology - Biodiversity & Waste 

• Year 10 : Atomic Structure – Radioactive Decay 
 : Energy 
 : Bioenergetics 
 Year 8 : Energy – Generating electricity & Power stations., Alternative fuels  
  The characteristics of a living organism are influenced by its genome. 
 Key Stage 4 : Year 11 -  Ecology – Competition 

                        - Sep Chemistry – Organic – Amino Acids – Organic  
        : Year 10 – Inheritance, Variation & Evolution, 
                        Physics – Radioactivity link to Mutations  
        :  Year 9 - Infection & Response 
                          Cell Biology 
        :  Year 8 – Speciation & Sampling 

             Year 9-11- Cell Biology 
                     - Genes & Inheritance 
 Evolution occurs by a process of natural selection and accounts both for 
biodiversity and how organisms are all related to varying degrees. 
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Key concepts in Chemistry 
 
Matter is composed of tiny particles called atoms. 

Yr 7 throughout where appropriate 
Yr 9 Atomic Structure physics 
Yr 9 Atomic structure and periodic table 
Yr 9 Particle Model physics 
 

 
 There are trends in properties and reactivity of elements in the periodic table. 
 Yr 8 Periodic Table and atoms 
Yr 9 Atomic structure and periodic table 

Yr 9 Bonding and Structure 
 
 
 
 
Reactions occur at different rates.  

Yr 7 Solutions 
Yr 7 Acids and Alkalis 
Yr 8 Chemical reactions and Energy 
Yr 9 Bioenergetics (Bio) 
Yr 9 Energy Changes 
Yr 9 Chemical Changes 
Yr 10 Rates of reaction 
Yr 10 Organic chemistry 
 
 Energy and mass are conserved in chemical reactions.  
 
Earth’s resources are finite and a sustainable and experimental approach is needed 
to secure these resources in future.  
 
 
 
The scientific model is used to develop 
ideas such as atomic structure. 
  



25 
 

Appendix item 4 
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Languages 
 
The Languages curriculum is designed to foster our students’ 
inquisitive nature about the wonder of learning another 
language and the knowledge of other cultures and traditions 
which goes hand in hand with it.  
 
How is the curriculum planned? 
 
Through learning Languages, students are given a broad 
understanding of how a language is comprised and learn the 
fundamental building blocks of grammatical application. 
Literacy skills are continually built upon as students work their way from word and sentence level to 
ever more complex texts of varying forms. Although the curriculum is delivered in a topic-based 
manner, the four skills of listening, reading, speaking and writing are interwoven throughout.  

The knowledge and skills required from the Languages National Curriculum are broken down into 
distinct themes at both KS3 and KS4. The assessment model we use has Key Performance Indicators 
(KPI’s) which exemplify the key skills which students should know and be able to do at any given 
point across KS3 and in KS4 the GCSE criteria is then applied and shared.  

In years 7 and 8, students cover the basics across a wide range of topics, and then formally start 
their 3-year GCSE course as from Year 9. Lessons are planned and sequenced according to the GCSE 
specification and the vocabulary is taught through increasingly complex grammatical structures 
which are practised and applied through the four skills. Throughout, the key structures and 
vocabulary are revisited and emphasised so that they are firmly known and memorised so that they 
can be applied to unfamiliar contexts readily.  

To ensure that all students (and especially the disadvantaged) acquire the cultural capital to help 
them be more successful in the future, languages are offered to all students in KS3 and the vast 
majority in KS4 because we, as a school, understand the value and importance of languages in our 
current economic climate. To build upon this, and to give students the opportunity to use their 
language skills in a real-life scenario, we offer short trips to Boulogne, Paris and Aachen. In addition, 
Year 8 have the opportunity to participate in a 
personal development day entitled “Passport to the 
World” in which students learn about the culture and 
traditions of other countries around Europe to 
broaden their horizons. We, as languages teachers, 
will regularly impart our knowledge and experiences 
of both living and working abroad to our classes 
during lessons so students are open to the 
possibilities which languages can open up for them. 
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How is the curriculum delivered/taught? 

To maximise our students’ progress, we utilise a variety of 
pedagogical approaches when delivering languages lessons, namely  

● Knowledge retrieval 
● Flipped learning for independent learning - vocabulary 

acquisition and manipulation - using new vocabulary in 
context 

● Spaced learning 
● Oracy 
● Walking talking mocks 
● Modelling of exam strategy 
● Modelling of exemplar answers 
● Scaffolding 
● Building glossaries 
● Use of Technology such as Kahoot and Quizlet 

 
A range of activities and styles are used so that where appropriate interactive tasks and 
games are built into the learning sequence so that students can manipulate vocabulary 
and structures to help them understand and embed them into their long-term memory.  

There is a focus on excellent questioning which is a valuable strategy used to assess comprehension 
within the lesson to ensure understanding and to create challenge. 

Students are issued with “Personalised Learning Checklists” (PLC’s) following key exams so that they 
can self-identify areas of weakness and focus their revision efforts accordingly. In addition, thorough 
question level analysis of all assessments allows for identification of gaps in both knowledge and 
skill. Teachers will also review the analysis and teach subsequent lessons accordingly to address any 
gaps or misconceptions in the learning.  

In order to aid memorisation, vocabulary is constantly revisited through increasingly 
complex grammatical structures. Furthermore, the use of visual and audio prompts as 
well as games and competitions helps to build connections and embed vocabulary into 
the long-term memory. To build on cultural capital, lessons often draw inspiration 
from authentic texts such as newspapers articles or blogs and indeed the life 
experiences of teachers themselves. To capitalise on this, students are often sign 
posted to articles/blogs/magazines/websites of interest so they have the opportunity 
to read or listen to “real life” information.  

After a key piece of work, students are given constructive feedback which allows them 
to be successful but also focuses on their next steps. Following on from assessment feedback, 
students are then given time within lessons to reflect on their feedback and to act upon it. Errors in 
student work are very rarely corrected, but are simply highlighted. Students have to think hard 
about their errors in order to correct them themselves. In order to achieve this, students are issued 
with a “common mistakes” sheet on which there will be ten to twelve common mistakes which the 
class has made in that particular piece of work. This is gone through with the class as a whole who 
then record the correct sentences. These corrected sentences can then be referred to by the 
students so they can identify and then correct their own errors. 
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The importance of languages in our modern society is constantly growing and 
teachers will take every appropriate moment in lessons to stress the value of 
having a GCSE in a foreign language for future education and career opportunities. 
Having a qualification in languages on a CV is incredibly useful and teachers 
endeavour to get this message across to our students as frequently as possible. 
Exploring the possibilities of future occupations which involve languages will often 
take place in class discussions, so students see the real benefits of being able to 
speak another language. 

Chromebook Use 

Chromebooks will become an integral part of language teaching and learning, and students will be 
expected to use them on a regular basis in lessons. Examples of Chromebook use in Languages 
would be for accessing Online Dictionaries such as wordreference.com or dict.cc, creating and saving 
KS4 GCSE preparation material in their personal Google Drive area, revision for “End of Topic” 
assessments using either “Quizlet” or “Kahoot”. In addition, the completion of “End of Topic” 
assessments for both the reading and listening skills will take place on Chromebooks, using Google 
Forms.  

How is the curriculum assessed? 

Assessments will take place at the end of every topic and are based around the 
four skills of listening, reading, writing and speaking. Assessments are based on 
real GCSE tests and try to mimic these as far as possible, using real GCSE 
questions as well as specimen questions.  

Although assessments are topic-based, every assessment includes at least 2 
questions from previously learnt topics to ensure students retain vocabulary 
using the spaced learning approach. In addition, assessments include a variety 
of question styles to ensure that students are not only being tested on topic 
vocabulary but also on their exam strategy.  

Assessment results are recorded by both teachers and students to track progress. Students in KS3 
tick off attainment statements on their KPI, following key pieces of work and also record results of 
listening and reading activities in their assessment grids, which are kept in the front of their books. 
Students enter their marks on an assessment tracker in KS4, which is kept in their folders. Referring 
to the assessment grids and trackers on a frequent basis allows students to track their progress 
effectively and pinpoint which skills or topics they need to focus their efforts on.  

Teachers register marks from assessments and terminal exams on a DATA tracker which 
automatically works out the grade and whether the student is on, above or below target, according 
to their expected grade. Marks from each individual question within assessments are all recorded, so 
early identification of weakness in answering a certain type of question is evident, as well as a 
weakness in a certain topic or skill.  

Having students engage on a regular basis with their KPI sheets in KS3 and the AQA GCSE mark 
schemes and grade criteria at KS4, they are able to develop a good understanding of what is 
required of them at each stage of their language learning journey to reach their expected target 
grade and beyond. The interlinked use of both self- and peer-assessment is routine in languages 
lessons helps student to connect successfully with the criteria.  

To further students’ understanding of the exam grade criteria, an RMI (Review, Mark, Improve) 
sheet is implemented, following a writing task. This allows students to play the role of the teacher by 
reviewing an example piece of work by a student, correcting, then marking it according to the grade 
criteria and then, finally, improving it.  
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Question level analysis following the assessments informs the subsequent planning of lessons which 
follows, allowing for any gaps in knowledge to be addressed.  
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History  
 

The Humanities department is designed to encourage students to be creative, instil a 
curiosity about the world, develop empathy for different cultures and societies, and to grow 
as independent thinkers. 

How is the curriculum planned? 
In History, students develop a broad understanding of chronology, interpretation skills, source 
analysis and significance.  They will learn to understand the importance of historical events and 
people and apply this to their learning.  History teaching aspires to instil a passion for the past and 
develop independent learners with enquiring minds.  

The knowledge and skills required for the National Curriculum is divided into KS3 and KS4.  In key 
stage 3 students are given an introduction to history with a skills unit that then leads to a 
chronological series of topics focusing on the Medieval period through to World War.  In KS4 the 
focus is on GCSE following the WJEC Eduqas exam board which looks at units on USA 1929-2000, 
Germany in transition 1918-1939, Medicine through time 500 AD to modern day and Elizabeth I 
1558-1603. All assessment for both KS3 and KS4 follows the question style required for the GCSE 
exam and incorporates all skills necessary for them to achieve. 

Throughout their studies, prior learning is revisited and emphasized through a variety of different 
methods including Personal Learning Check Lists, Quick Six and Starter for Ten activities focusing on 
knowledge and understanding. KS3 also touches upon the knowledge necessary for GCSE which 
develops a foundation for more progressively demanding concepts.  Assessment, likewise, becomes 
progressively more difficult due to the withdrawing of scaffolds including starter strips used to 
develop the correct style of an answer in both KS3 and KS4.  Marked reviews are commonly used in 
both KS3 and KS4 to assess knowledge recall and rag rating helps students identify their own areas 
of focus. 

Where History compliments the learning of other subjects, key vocabulary and uniform approaches 
are explicitly built into schemes of learning to help strengthen core knowledge and skills.  Glossaries 
are used throughout History and regularly referred to.  Reading and the analysing of texts is an 
integral part of every lesson and aims to assist students in reaching the recommended reading age 
to access GCSE papers. Curriculum mapping in history aims to link similarities in subject matter to 
other subjects such as RE and English. Examples would be Linking the study of the Industrial age in 
history with texts from Charles’ Dickens “A Christmas carol” or studying the religious aspect of the 
Holocaust alongside the persecution of the Jews in Nazi Germany. Links can also be made with 
Science and the study of Medicine Through Time. 

All students (and especially the disadvantaged) need to acquire the cultural capital to help them be 
more successful in the future and so historical vocabulary is necessary to develop their 
understanding.  There is also a heavy focus on multi culturism, racism, democracy, dictatorship and 
discrimination in many units studied which allows the student a chance to relate these historical 
issues to present day.  Cultural Capital is further emphasised with the variety of trips and 
opportunities offered including looking back in time at the Weald and Downland Museum, taking in 
the solemnity of the WWI battlefield in Ypres and experiencing the horror of events such as the 
Holocaust by visiting Auschwitz in Poland. 
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How is the curriculum delivered/taught? 
Pedagogical approaches in History focus on the development of skills including Chronology, 
Knowledge and Understanding, Interpretation, Source analysis and significance. 

All lessons will use elements of these specific strands so that the student acquires a full 
understanding of the subject taught. There is a focus on excellent questioning to ensure that all 
students understand the concepts and the use of spaced learning so that prior knowledge is 
constantly revisited.  A range of activities and styles are used when teaching history so that learning 
becomes memorable and different learning styles catered for.  All lessons start with a quick 6 activity 
to allow reflection on the previous lesson and to allow knowledge to be embedded. This then means 
that there is a solid foundation for new knowledge to be taught and understood. All units will 
include knowledge recall tests, the use of Personal learning checklists to allow students to rate their 
own level of understanding, assessment questions based around the style of the GCSE exam and 
formal assessment.  Students are given constructive feedback that allows them to be successful but 
also focuses on their next steps. The students will then be given time within lessons, following on 
from assessment feedback to reflect on their feedback and to act upon it.  Independent learning is 
used weekly to further embed skills or knowledge attained in the lessons and so becomes relevant 
and helps with progression. 

A glossary in all student’s books helps with new key words and concepts and plays an integral part in 
their understanding. Sources are used within lessons to help with the understanding of literary texts 
within exams and reading aloud in class is regular and helps right misconceptions and clarifies 
difficulties that the students may encounter. 

Students are encouraged to read more deeply on the subject studied. 

The use of Chromebooks will become an integral part of our Schemes of learning.  There will be 
opportunities to use them for knowledge retrieval quizzes, interactive games focused on current 
topics and for research purposes.  Students will be able to access all lesson power points and 
resources as well as updating Personal Learning Checklists to ensure they are aware of gaps in their 
knowledge and prepare for exams.  Independent Learning will also provide opportunities for the use 
of Chromebooks.  

How is the curriculum assessed? 
Assessment is regular and informs us about how the student is progressing.  It can take the form of 
exam questions based around GCSE, presentations, group work, independent pieces of writing and 
discussion based questioning.  However, GCSE style questions and Marked reviews make up the 
majority of this. Most topics include knowledge recall tests as well as longer written assessment.  
Trackers are completed so that all students can see how they are progressing.  Feedforward is built 
into lessons to reflect on assessments so that students have the opportunity to improve their work. 
Assessment outcomes then inform future lessons taught.  All misconceptions will be addressed and 
weaknesses become the focus for the following lessons. This allows the teacher to gain clarity and 
ensure that attainment grades give are rigorous. 
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Geography  
 

The Humanities department is designed to encourage students to be creative, instil a curiosity about 
the world, develop empathy for different cultures and societies, and to grow as independent 
thinkers. 

How is the curriculum planned? 
 
Geography is the study of the world around us. It looks at the relationship between humans and our 
amazing planet. It has a huge breadth of subject matter with few boundaries, and it is this breadth 
and the relevance of the subject that makes it so important and interesting to teach and for pupils to 
learn. We aim to prepare pupils for the world after 16, both as members of society and as confident, 
resilient lifelong learners.  Geography trains individuals to think and to question what is happening 
to them, their city, their country and their planet. It introduces them to the role of governments and 
individuals as decision makers and catalysts for positive change.  

 
The knowledge and skills required from the National Curriculum is divided into KS3 and KS4. In KS3 
students are given an introduction to Geography through a study of map skills before beginning a 
range of topics that cover both human and physical geography. This includes economic geography, 
resources, population and locational studies focused on Africa and Asia. At KS4 we follow the AQA 
exam board which again looks at a mixture of human and physical geography as well as geographical 
applications. Students are assessed on their knowledge and understanding as well as their 
application of knowledge and skills. Assessments across KS3 are designed to develop students 
extended writing as well as data presentation, source analysis and evaluation skills. This is developed 
further into KS4 through regularly exam practice and decision-making exercises using a range of 
resources. 
 
Across KS3 and KS4 prior learning is revisited through various methods including mind maps, revision 
clocks and regularly ‘memory geoggers’ knowledge recall quizzes. KS3 introduces knowledge 
necessary for GCSE which develops a foundation for more progressively demanding concepts.  
Assessment also becomes progressively more difficult in line with the GCSE criteria and removal of 
scaffolds for exam questions. 
  
Learning in Geography is planned and linked explicitly to other subjects in order to cement key 
vocabulary and core knowledge and skills. For example the study of plate tectonics, ecosystems and 
the greenhouse effect links to the Science GCSE. Numeracy skills now account for 20% of the GCSE, 
so we have worked with the Maths department to ensure these skills can be delivered in the same 
way and built on for the future. 
 
All students need to acquire the cultural capital to help them be more successful in the future and so 
an awareness of geography and the world around them is integral to this. We aim to focus on topical 
geography wherever possible as well as explore key concepts including development, migration and 
the atmospheric circulation model. Cultural capital is further emphasised with the fieldwork 
opportunities offered to students. At GCSE level there are two compulsory fieldwork trips focused 
on our local area while at KS3 there is a PD Day focused on the environment with a chance to visit 
Marwell Zoo to study endangered animals and conservation. There is also the opportunity to visit 
the Bay of Naples in Italy to study the tectonic and coastal landscape.  
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How is the curriculum delivered/taught? 
 
Pedagogical approaches in Geography focus on the development of knowledge, understanding, 
application and skills. All lessons will use elements of these strands so that the students acquire a full 
understanding of the subject taught. Key concepts are interleaved across different topics and 
revisited to allow for deeper understanding. Targeted questioning also helps to strengthen students’ 
knowledge.  

Lessons incorporate literacy skills in a range of forms including the use of glossaries in all student’s 
books and extracting information from a variety of texts. Sources are also analysed in line with GCSE 
exam questions and students are encouraged to present two-sided arguments and offer conclusions 
when looking at geographical issues. Numeracy skills are equally as important and are developed 
through data presentation and analysis and data manipulation such as calculating averages and 
percentages.  
 
Students are regularly given skills specific feedback detailing how they can improve and time within 
lessons to reflect on this. Independent learning is used to further embed knowledge and skills 
through various mediums including research, creative writing and revision tasks. Students are also 
encouraged to watch the news and read newspapers to keep up to date with any current 
geographical events or issues. These are also shared via the ALNSGeog Instagram page to make 
students aware of topical geography. 
 
The use of Chromebooks will become an integral part of our Schemes of learning.  There will be 
opportunities to use them for knowledge retrieval quizzes, interactive games focused on current 
topics and for research purposes.  Students will be able to access all lesson power points and 
resources as well as updating Personal Learning Checklists to ensure they are aware of gaps in their 
knowledge and prepare for exams.  Independent Learning will also provide opportunities for the use 
of Chromebooks.  

How is the curriculum assessed? 
Assessment in Geography is regular and helps to inform us of student’s progress. This can take 
several forms including exam-style questions, data presentation and analysis and decision-making 
exercises. Often exam-style questions are used which are designed to develop student’s literacy and 
numeracy skills as well as the use of sources ready for the demands of the GCSE. There are also 
regular ‘memory geogger’ knowledge recall tests to help students maintain knowledge as well as 
marked reviews to assess knowledge at the end of topics. 

Feed forward is built into lessons to allow students time to reflect and improve on their work. 
Assessment outcomes then inform future planning. Misconceptions are addressed to ensure student 
understanding is secure and to ensure grades reports are as accurate as possible.  
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Sociology 

The Sociology department aims to empower our students with the skills and ability to critically 
analyse and explain important matters in our personal lives, our communities, and the world. 

How is the curriculum planned? 
 

In Sociology, students will acquire knowledge and understanding of issues within society. Students 
study various aspects of everyday life, such as the family, education and crime, as well as the social 
systems and issues that surround everyday interaction. Within each of these areas, students will 
develop a broad understanding of how individuals are influenced by these topics, but also how 
individuals and groups also affects these areas. Furthermore, the study of Sociology allows students 
to understand the skills needed for research and encourages evaluation of research methods, 
sociological theories and individual sociologists’ work.  

Students will be encouraged to make judgements using the evidence presented and develop into 
reflective thinkers. These skills and knowledge will give students a good base should they wish to 
continue Sociology (amongst other subjects) when they leave school. There are also many 
transferrable skills that they will be able to apply to the world of employment such as problem-
solving, communication and data analysis.  

 

Sociology is taught at GCSE level from Year 9. Students will begin their GCSE course at this time to 
ensure that the rigorous content of the new GCSE course is covered in full detail over three years.  In 
Year 9, students will study the foundations and key concepts and theories of Sociology, before using 
these to study the family and education units. In Year 10, students will explore the impact and 
influences of crime and deviance in society, before moving on to the research methods unit. In Year 
11, students will learn about social systems and why social issues exist in society, as well as 
developing their understanding of research methods in more detail. Regular use of assessment in 
the form of exam questions will ensure that students have the skills required to apply their 
knowledge to scenarios. Assessment questions are currently planned for 2 per half term within all 
year groups. Time will be spent discussing and planning the structure of exam questions and 
answers. Structure strips and mark schemes will be used to highlight the key skills and processes 
involved in each type of answer. Assessment will progressively evolve to ensure that students are 
able to answer exam questions confidentially and independently over the course of three years, 
relying less and less on scaffolding.  

 

Sociology has several links to other curriculum areas within the school such as Science, Maths and 
Psychology. Links are made between subject areas to ensure a uniform approach to vocabulary and 
knowledge and understanding. Students are able to draw upon their prior learning from Science and 
Psychology, for example, when looking at how to conduct experiments to test human behaviour and 
theories. Students are expected to utilise Maths skills to read and interpret graphs and charts, 
identifying trends and being able to explain them. Similarly, they use their knowledge of social issues 
within History when analysing how society has changed and why.  

 

All students (and especially the disadvantaged) need to acquire the cultural capital to help them be 
more successful in the future and so key vocabulary is used frequently to ensure that students have 
a wider understanding of the world around them. Students study topics looking at the differences 
between individuals, families, societies and also different cultures. Students are encouraged to think 
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empathically when looking at different family patterns, different laws and different cultures. 
Students are also given time to research the impact of the class system and education on young 
people, whilst also suggesting improvements that can be made in these areas. This also encourages 
students to develop their critical thinking further and self-evaluation. 

How is the curriculum delivered/taught? 
 

Pedagogical approaches in Sociology focus on the acquisition of knowledge, application to real-life 
scenarios and using evidence to make judgements about theories and studies. A range of activities 
are used within lessons to suit all learners. Learning processes in Sociology include reading, 
explaining and analysing individual theories and sociologists, analysing news articles and critically 
assessing the media’s representation of our key topics (the family, education, crime and deviance)  

Students are given constructive feedback that allows them to be successful but also focuses on their 
next steps. The students will then be given time within lessons, following on from assessment 
feedback to reflect on their feedback and to act upon it.  Independent learning is used weekly to 
further embed skills or knowledge attained in the lessons and so becomes relevant and helps with 
progression. 

The lessons for all the schemes of learning appear on the Google Classroom for each student to be 
able to access Sociology work remotely when needed. By providing work online in this format, 
students also have access to a vast amount of revision resources in preparation for Mock exams and 
GCSE’s. 

Students are able to utilise Chromebooks to investigate further into Sociology, reading and critically 
evaluating pieces of academic text and media articles about current social issues. Students are able 
to use IT equipment to complete knowledge recall assessments and to access ‘how to’ videos to 
develop their understanding of exam structure and technique. 

Students have glossaries (online where applicable) for every topic to ensure that the key sociological 
terminology is fully understood. Students are encouraged to use sophisticated language frequently 
in lessons.  

How is the curriculum assessed? 
Assessment is regular and informs us about how the students are progressing.  Students are given 
the opportunity to apply their knowledge to GCSE exam style questions weekly in their lessons. All 
topics have knowledge tests at the end, followed by a GCSE exam paper. Students also complete an 
extended piece of writing for every topic to ensure that they are fully prepared for their final GCSE 
exam. Trackers are completed so that all students can see how they are progressing.  Feedforward is 
built into lessons to reflect on assessments so that students have the opportunity to improve their 
work.  Assessment outcomes then inform future lessons taught.  All misconceptions will be 
addressed and weaknesses become the focus for the following lessons. This allows the teacher to 
gain clarity and ensure that attainment grades give are rigorous. 
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Psychology 

The Psychology department aspires to empower our students with the skills and ability to critically 
analyse human behaviour and thinking, resulting in confident learners who will have a life-long thirst 
for knowledge. 

How is the curriculum planned? 
 

In Psychology, students will acquire knowledge and understanding of psychological issues, 
developing an understanding of self and others, and how psychology can help to explain everyday 
social phenomena. They will use the skills they acquire to apply psychological theories to real-life 
settings. They will be given the opportunity to analyse and evaluate theories and studies for 
strengths and weaknesses, whilst also suggesting recommendations for improvements. Students will 
be encouraged to make judgements using the evidence presented and develop into reflective 
thinkers. These skills and knowledge will give students a good base should they wish to continue 
Psychology when they leave school. There are also many transferrable skills that they will be able to 
apply to the world of employment such as problem-solving, communication and data analysis.  

 

Psychology is taught at GCSE level from Year 9. Students will begin their GCSE course at this time to 
ensure that the rigorous content of the new GCSE course is covered in full detail over three years.  In 
Year 9, students will study child development, memory and depression. In Year 10, they study 
addiction, social behaviour, neuropsychology and research methods. Year 11 will see students 
continue studying research methods, criminality and sleep & dreaming.  Regular use of assessment 
in the form of exam questions will ensure that students have the skills required to apply their 
knowledge to scenarios. Time will be spent discussing and planning the structure of exam questions 
and answers. Structure strips and mark schemes will be used to highlight the key skills and processes 
involved in each type of answer. Assessment will progressively evolve to ensure that students are 
able to answer exam questions confidentially and independently over the course of three years, 
relying less and less on scaffolding.  

 

Psychology has several links to other curriculum areas within the school such as Science, Maths and 
History. Links are made between subject areas to ensure a uniform approach to vocabulary and 
knowledge and understanding. Students are able to draw upon their prior learning from Science, for 
example, when studying Neuropsychology. Similarly, they use their knowledge of medical history 
when analysing how the study of Psychology has changed over time.  

 

All students (and especially the disadvantaged) need to acquire the cultural capital to help them be 
more successful in the future and so psychological vocabulary is used frequently to ensure that 
students have a wider understanding of the world around them. Students study topics looking at the 
differences between individuals and also different cultures. Students acquire knowledge about how 
different mental health issues may affect people. They are frequently given the opportunity to link 
their learning to ecologically valid scenarios.  

How is the curriculum delivered/taught? 
 

Pedagogical approaches in Psychology focus on the acquisition of knowledge, application to real-life 
scenarios and using evidence to make judgements about psychological theories and studies. A range 



37 
 

of activities are used within lessons to suit all learners. Students are also given the opportunity to 
apply their theoretical knowledge to practical situations by designing and conducting their own 
psychological experiments.  The use of spaced learning in the form of a monthly key-word calendar 
and regular ‘Quick Six’ quizzes ensures that students are given plenty of opportunities to embed 
their prior learning into their memories.  

Students are given constructive feedback that allows them to be successful but also focuses on their 
next steps. The students will then be given time within lessons, following on from assessment 
feedback to reflect on their feedback and to act upon it.  Independent learning is used weekly to 
further embed skills or knowledge attained in the lessons and so becomes relevant and helps with 
progression. 

The lessons for all the schemes of learning appear on the Google Classroom for each student to be 
able to access Psychology work remotely when needed. By providing work online in this format, 
students also have access to a vast amount of revision resources in preparation for Mock exams and 
GCSE’s. 

Students are able to utilise Chromebooks to investigate further into Psychology, reading and 
critically evaluating pieces of academic text. Students are able to use IT equipment to complete 
knowledge recall assessments and to access ‘how to’ videos to develop their understanding of exam 
structure and technique. 

Students have glossaries (online where applicable) for every topic to ensure that the key 
psychological terminology is fully understood. Students are encouraged to use sophisticated 
language frequently in lessons.  

 

How is the curriculum assessed? 
Assessment is regular and informs us about how the students are progressing.  Students are given 
the opportunity to apply their knowledge to GCSE exam style questions weekly in their lessons. All 
topics have knowledge tests at the end, followed by a GCSE exam paper. Students also complete an 
extended piece of writing for every topic to ensure that they are fully prepared for their final GCSE 
exam. Trackers are completed so that all students can see how they are progressing.  Feedforward is 
built into lessons to reflect on assessments so that students have the opportunity to improve their 
work.  Assessment outcomes then inform future lessons taught.  All misconceptions will be 
addressed and weaknesses become the focus for the following lessons. This allows the teacher to 
gain clarity and ensure that attainment grades give are rigorous. 
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Performance 

The Performance Curriculum is designed to ignite our student’s creativity, passion and promote a lifelong 
love of the Arts. Within Drama, Music and Dance students are given the opportunity to explore the world 
around them through the practical application of a wide range of styles, techniques and the study of 
practitioners. Students are encouraged to develop their group work skills as well as make independent 
decisions. Throughout the Performance Curriculum the emphasis is on practical work and the 
development of performance skills and technique. 

How is the curriculum planned? 
The Curriculum within all three areas of Performance at Key Stage Three is designed to increase 
confidence, leadership and group work skills as well as building on technique and application through 
both key stages.  

The ALNS Music Curriculum is about experiencing live and digital music through creativity and 
performance.  Musicianship skills such as playing instruments, reading notation, analysing and listening to 
music are taught through practical projects. 

Students improvise and compose their own music, drawing on their experience with different musical 
styles from western and world music traditions.  Students use music technology to record, edit, loop, 
notate and sequence music. 

In Dance the curriculum is designed to promote students’ ability to feel comfortable with how their 
bodies move and aims to develop self-confidence and self-esteem. The key aims are to empower 
independent and creative learners who are able to appreciate dance as a form of expression and develop 
an understanding about what makes a good performance through the exploration of a range of styles, 
techniques and professional works.  

The Curriculum in Drama is associated with play, especially play that involves pretending to be someone 
else. This act of ‘play’ is an important element of children’s learning. The curriculum gives students a 
practical knowledge of how drama works as an art form and encourages them to recognise how drama is 
integral to cultures in different times and places. Key stage 3 develops the vital skills of independence, 
appreciation, concentration, cooperation, confidence, creativity, communication and critical thinking 
through the practical exploration of different genres, styles and performances. Drama education is 
particularly closely allied to other art subjects and to English. It supports their teaching of English by 
developing communication skills, through practical exploration of texts and stimuli.  

All departments have a progress ladder at KS3 which reflects the assessment criteria in the KS4 vocational 
courses. building performance technique, creating work, focus and skills development. Students are 
encouraged to reflect on their own development and constantly target set to improve their work and 
build confidence. At KS4 students can study a vocational qualification in any of the three areas, the 
courses build on prior knowledge and explore a range of professional works as well as allowing students 
to develop their own performance techniques within a clear vocational context. 

The Performance Curriculum is designed to enrich students Cultural Capital through the experiences of 
live performances, professional work, visiting venues and inviting in professional artists to work with our 
students. As an Artsmark Platinum school we are committed to developing these experiences for students 
at every available opportunity. 
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How is the curriculum delivered/taught?  
 

The focus in all three areas of Performance is on the development of practical skills and technique along with 
the sharing of work and celebration of success. Within Drama, Dance and Music lessons are both theoretical 
and practical and are centred on developing a range of knowledge, skills and techniques that not only will 
prepare students for Key Stage 4 and beyond but are also invaluable across all other subject areas. Students 
are taught how to engage imaginatively and intellectually with all art forms and conventions through 
scripted and devised performances, listening to and performing Music and creating their own Dance as well 
as the re-creation of professional work. 

A range of activities take place across performance with each Scheme of Learning developing the knowledge, 
skills and technical language that have been explored in prior learning. Students are given immediate 
feedback on their performance work and supported whilst creating and developing work at every stage 
which is always focused on improving their work and challenging their creativity. Peer learning is a vital part 
of Performance, students are expected to feedback on each other’s work and act upon feedback received. 
Students are frequently used as “experts” to deliver warm ups, direct short performances or lead small 
groups. 

Independent Learning at KS3 is participation and all students are required to join a club which promotes their 
social and cultural education whilst increasing Cultural Capital.  

Technical vocabulary is displayed throughout the faculty and used at all levels. Students are required to use 
very specific vocabulary at BTEC level so this is introduced early, explained and explored and linked to other 
words and areas of the curriculum. A glossary is shared within student assessment booklets at KS3 and 
throughout BTEC portfolios at KS4. 

Students complete research projects at KS4 into all areas of Performance and the industry so are encouraged 
to read and research as much as possible. It is a formal part of their assessment to present their findings and 
teach others about a chosen area. Students are expected to view live theatre, listen to Music and experience 
live Dance as frequently as possible both to support their formal arts education but also as an on-going 
approach to raising cultural capital.  

Music overview:
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Drama Overview: 

 

Dance Overview: 
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How is the curriculum assessed?  
Assessment is on-going and feedback is constant. The nature of Performance is that it exists within the 
moment so verbal feedback is key for development. Students in Key Stage 3 are assessed through their 
practical performance work. Students complete a practical project at the end of each Scheme of 
Learning, this could be a workshop or a polished performance. They are marked using the criteria on 
the Progress ladders which they then use to set targets to develop their skills further. Students are 
assessed on their use of a range of techniques, how they work as part of a group, how well they can 
devise, compose and create work and perform back to an audience. These criteria all link directly to 
BTEC courses at KS4. 

In Key Stage 4 students can follow a vocational course. The courses are assessed through components 
which require the study and understanding of professional works, the industry and developing their 
own performance skills in their chose discipline. All courses are assessed through a mixture of 
performance, written projects and examinations whilst the focus remains practical. 

 

Careers within the Performing Arts? 

A career within the Performing Arts is not just all about performing, within creative industries only a small 
percentage are actual performers. Obviously people have careers as actors, comedians, musicians, dancers 
and singers. Performance jobs are not just in the theatre or on TV, performers work at festivals, in education, 
on cruise ships and at theme parks. There are jobs behind the scenes too, such as sound technician, props 
manager or hair and make-up artist, administration, box office and promotions.  

 

At ALNS we work closely with our local colleges and Arts venues so that all students are aware of their 
options beyond KS4. Portsmouth College and Southdowns come into school to offer workshops and 
taster sessions for students as part of our curriculum offer in all three subject areas. The Portsmouth 
Guildhall run their Creative Roadshow from ALNS highlighting all career pathways within the industry 
through practical workshops. We regularly visit our local colleges to see performance work and 
encourage work experience in local venues. 

 

Chromebook use to support learning in Performance 
Within all three Performance subjects (Drama, Dance and Music) the focus in lessons is 100% 
practical allowing students to develop their skills and experience within the Performing Arts.  

The use of Chromebooks at KS3 will be limited to home learning within Performance. 

There are times at KS4 where students are required to complete research projects, written tasks, 
evaluate their practical work and complete log books where Chromebooks will be used in all three 
subjects. 
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Design  
 

The Design curriculum is designed to allow students to explore topics in creative ways using a wide 
variety of materials, techniques and processes. Throughout a student's creative journey and SOL 
designed to sequence work within the rotation and linking throughout the design subjects they will 
explore the themes through visual, practical experimentation and written research. Students will then 
use this to develop ideas to be able to produce final products/ outcomes.  

How is the curriculum planned? 
Throughout KS3 students are taught skills in Art, Textiles, 3D 
Design Graphics and Food. Within these subjects students 
learn about different art forms and also learn about the 
application of applied subjects such as Food, 3D Design, 
Textiles and Graphics. These applied subjects allow students 
to build vital skills for life. Students then choose a ‘creative 
subject’ at KS4 that include all of the design subjects 
alongside Performance subjects and PE.  

All students must understand the three main processes in Design and use them to produce work in 
years 7&8. These ask the students to learn how to explore and develop ideas. Then be able to refine 
the processes and use of materials and equipment to be able to ‘Make’ a final outcome. Finally, 
students will learn how to review, modify and evaluate the work as it is produced. Students projects 
and assessment become progressively more demanding as the work through years 7&8 to allow them 
to access the more demanding work at KS4 (see appendix 1) 

At KS4 students choose to specialise in one or more of the 
following areas  

● Food 
● Fine Art, 3d Design, Graphics, Textiles 
● Photography 

Students will need to recall skills and knowledge acquired in year 
7 and 8 for each of these specialisms to be successful at GCSE. 
Skills applied in these areas also link to PE, Maths and Science. 
Planning for specific lessons that link to other subjects allows 

students to make connections and apply knowledge across the curriculum. For example the theory of 
sound links to the passive speaker project and the Eatwell guide links closely to PE and Science. The 
application of Maths in Design links through all subjects but is more explicit in Food and 3D design. 
Planning of these specific tasks and topics are planned alongside staff from these subjects areas. 
Within lessons staff make references to career paths for students and make connections between the 
tasks and specific jobs. For example the understanding of the colour wheel is not just for artists but 
also painter and decorators, architects and interior designers. Displays show career opportunities and 
information regarding careers is included in the design department option process.    

Cultural capital is built within Design through the involvement in planning and delivering sessions on 
PD days for example Asia Day, Africa Day and Design Day. During KS4 students are provided with artist 
workshops and visits from local food specialists. They also have the opportunity to visit colleges and 
the University of Portsmouth alongside the opportunity for trips to museums. Within the curriculum 
cultural links are made when researching art, artists, cultures and products and it is vital for the 
development of ideas.  
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How is the curriculum delivered/taught?  
Staff plan using the mastery approach expecting students to build practical 
skills alongside knowledge and applying these to make progress 
throughout the rotations in years 7&8. Interleaving is vital throughout year 
7&8 as students work through the rotations ensuring that students revisit 
the key skills of research, exploration, experimentation, making, evaluation 
and adapt. All subjects need to ensure that vital key terms are revisited throughout the rotations (see 
appendix 2)  to allow students to better memorise these tasks and skills within the subjects. At KS4 
key skills and terms from KS3 need to be revisited and re-taught more in depth throughout the courses 
through starter activities and tasks. Themes and topics allow students to use a variety of different 
materials and ingredients.  

Other pedagogical approaches such as flipped learning using IL so students can 
research information allowing staff to build on this and allow for deeper 
understanding to be explored in lesson.  

A consistent use of academic language and technical language in lesson is used 
by staff, and students to develop a deeper understanding of the subjects and 
create more meaningful written responses in Controlled Assessments, Non 
Examined Assessments and Exams (in the case of food). Staff ensure that all new 
or subject specific words are clearly understood, drawing attention to them, 

discussing their meanings and linking them to other similar words. Glossaries based on topics at KS4 
are used and KS3 glossaries are used in each rotation for subject specific language. Reading in our 
areas is for information and instruction; what students do with the information gained is key as they 
need to know what to include and what to omit.   

Metacognition is encouraged and explained to students while tasks are being demonstrated and 
explanations of how to ‘think’ through processes. Knowledge organisers are used when students are 
collecting and retrieving information to help them prepare for the next step or to summerise an activity, 
task or theme that has been completed.  

The use of questioning in lessons allows for deeper thinking in relation to the themes and topics, and 
rigorous evaluations allow students to modify and improve work as it progresses and see the value in 
evaluations after they are written. Peer assisted learning in lesson develops students creativity and 
verbal group critiques of work and peer assessment improves students' understanding of how to move 
forward.   

All students are challenged through rigorous learning objectives allowing staff to ‘teach to the top’, and 
then scaffold tasks to allow all students to flourish whilst still being engaged and motivated. Providing 
elements of choice for students and allowing for rigorous personal responses allows for differentiation 
and also challenge. Not every student will want to work the same way with the same processes or with 
the same stimulus. Modelling and doing practical demonstrations of tasks is often vital along with 
exemplary work that links to the success criteria. 

How is the curriculum assessed? 
In years 7&8 students are assessed in two ways. One using the KPIs of the skills that transfer 
throughout all of the design subjects and also each rotation students are provided with KPIs that are 
subject specific. The assessment strand are based on ‘Research’, ‘Making’, and ‘Evaluation’. These are 
used for summative and formative assessment during the rotations and throughout the year.  At KS4 
students are assessed using GCSE criteria and tracking of progress is logged on the PLCs. These are 
used by staff and students to inform lesson planning and to inform students on how to improve work.  

More formative assessment is carried out in lesson through questioning to check understanding and 
targeted, planned, questions that allow for follow up questions. Students are expected to feedforward 
explicitly from at least one sticker in each rotation and regularly throughout the course at KS4. However, 
a lot of feedback is verbal when students are completing practical tasks. Whole class marking (‘The 
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Michaela Way’) allows staff to mark books and pick up on common misconceptions and allow them to 
target specific areas for improvement in the following lesson. This is also used when marking exams in 
food. 

Appendix 1 

An example of the Design KS3 assessment based on the skills expected. Each criteria ‘Research and 
Develop’, ‘Make’ and ‘Evaluate and Adapt’ get progressively more demanding with every student 
having different targets in year 7&8 that relate to their prior attainment.   

 

An example of the 3D Design rotation KPIs 
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Appendix 2 
 
Art, Textiles, 3D design and Graphics Key Terms 
 
Line: Line is the path left by a moving point. For example, a pencil or a brush dipped in paint. A line 
can take many forms. It can be horizontal, diagonal or curved. It can also change over its length, 
starting off curved and ending up horizontal. Line can be used to show many different qualities 
including contours, feelings, expressions and movements.  
 
Shape: A shape is an area enclosed by a line. It could be just an outline or it could be shaded in. 
Shapes can be either geometric, like a circle, square or triangle, or irregular. When drawing shapes, 
you must consider the size and position as well as the shape of the area around it. The shapes created 
in the spaces between shapes are referred to as negative space. 
 
Form: Form is a three-dimensional shape, such as a cube, sphere or cone. Sculpture and 3D design are 
about creating forms. In 2D artworks, tone and perspective can be used to create an illusion of form. 
 
Tone: This refers to the lightness or darkness of something. This 
could be a shade or how dark or light a colour appears. Tones are 
created by the way light falls on a 3D object. The parts of the object 
on which the light is strongest are called highlights and the darker 
areas are called shadows. There will a range of tones in between the 
highlights and shadows. 
 
Texture: This is to do with the surface quality of something, the way 
something feels or looks like it feels. There are two types of texture: 
actual texture and visual texture. Actual texture really exists, so you 
can feel it or touch it. Visual texture is created using marks to represent actual texture. It gives the 
illusion of a texture or surface but if you touched it, it would be smooth.  
 
Pattern: A design that is created by repeating lines, shapes, tones or colours. The design used to 
create a pattern is often referred to as a motif. Motifs can be simple shapes or complex 

arrangements. Patterns can be man-made, like a 
design on fabric, or natural, such as the markings 
on animal fur. 
 
Colour: Colour theory is a body of practical 
guidance to colour mixing and the visual effects 
of a specific colour combinations. There are also 
categories of colours based on the colour wheel: 
primary colour, secondary colour, and tertiary 
colour. This can develop understanding of colour 
combinations such as complimentary colours, 
harmonious colours and monochrome.  
 
Composition: The term composition means 
‘putting together,’ and can apply to any work of 
art, from music to writing to photography, that is 
arranged or put together using conscious 

thought. In Art, Textiles, Graphics and 3D Design, composition is often used interchangeably with 
various terms such as design, form, visual ordering, or formal structure, depending on the context. 
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Food Key Terms 
 
Additives: Natural or synthetic chemical substances added to food during manufacture or processing 
to improve the quality, flavour, colour, texture or stability of the product. 
 
Bacteria: Pathogenic microscopic living organisms, usually single-celled, that can be found 

everywhere. They can be dangerous, such as when they cause infection, 
or beneficial, as in the process of fermentation (for wine). 
 
Balanced diet: A diet which provides all the necessary nutrients in the 
correct amount/proportions to meet the body's needs. 
 
Bridge hold: Use thumb and forefinger and grip either side of the 
ingredient, use knife under the bridge to cut. 
 
Calcium: Main mineral in the body, teeth and bones. It needs vitamin D to 
help absorption. 

 
Claw grip: Tips of fingers and thumb tucked under to hold the 
ingredient before chopping. 
 
Conduction: Transfer of heat through a solid object into food. 
 
Convection: Transfer of heat through a liquid or air circulation 
into food. 
 
'Eat well guide': Informs individuals of the variety of food 
groups required for a healthy balanced diet. 
 
Food poisoning: Illness caused by pathogenic bacteria/toxins, for example e-coli: salmonella, listeria, 
staphylococcus aureus. 
 
Nutrients: The properties found in food and drinks that give nourishment – vital for growth and the 
maintenance of life. The main nutrients needed by the human body are carbohydrates, proteins, fats, 
vitamins and minerals. 
 
Paring knife/vegetable knife: A small multi-purpose knife mainly used for slicing and dicing. 
 
Personal hygiene: Following certain routines to ensure a person does not contaminate food with 
bacteria from their body. 
 
Presentation style: Distinctive way food is presented in different cuisines. 
 
Sensory properties: Smell, appearance and texture, mouth feel influence what we select to eat. 
 
Temperature control: Range of temperature for the storage of food correctly 
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Digital Communication  
 
How is the curriculum planned? 
The Digital Communication curriculum is designed to give students both a balanced understanding of 
computing whilst providing a more focused and specialist experience in the specific skills and 
knowledge needed to access the Level 2 subjects students opt to study in Key Stage 4. Students can 
choose to study level 2 qualifications in Computer Science, Interactive Media and Digital Information 
Technology which all lend themselves to students progressing to either higher education or the 
world of work. 

The curriculum is set up for students to study a broad curriculum in Key Stage 3 which allows 
students to fulfil the relevant aspects of the National Programme of Study in Computing as well as 
providing an experience in the three subjects specialisms that are offered to students to study in Key 
Stage 4. The Key Stage 3 curriculum encompasses the core skills and knowledge needed for students 
to accurately assess the disciplines associated with each subject in order to highlight their strengths 
and ensure that choices for focusing on specific subjects in Key Stage 4 are made in an informed 
manner. 

Key Stage 3 curriculum time is 
separated into individual projects 
which contain the knowledge and 
skills encompassed in the 
specialisms studied at Key Stage 4 as well as meeting the 
Computing Programme of Study. Projects are assessed at strategic 
stages of the project with an overall grade awarded through a 
tracker assessment mechanism.  

The mode of assessment is constantly under review with a more digital, coherent assessment tool 
being developed to allow an increase in student access and mirror the assessment of the Key Stage 4 
courses.  

Students need to be able to identify their strengths and interests in year 7 in order for year 8 to 
focus on students choosing their specialism and then building the knowledge and skills needed to be 
able access and successfully complete the specialist subject they have chosen to study at level 2 
during year 9. 

The curriculum is planned to increase in complexity of skill and knowledge in Key Stage 3 with year 9 
providing focused time, building and honing the skills and knowledge needed for students to begin 
their level 2 qualifications. Commencement of the level 2 qualification is differentiated to specific 
groups with flexibility built in for classes to begin completion of the level 2 qualification at an 
appropriate juncture in year 9 or at the beginning of year 10 as standard and recommended by the 
exam boards.  

Once specialising, students combine the skills and knowledge required in years 7, 8 and 9 with the 
pedagogy that is most applicable to the course structure. Interactive Media focuses on pedagogy 
that support the course structure of assessment through controlled assignments whereas Computer 
Science prioritises student’s ability to recall in the knowledge that is assessed entirely through 
written formal examinations. Digital Information Technology is a combination of the two as their 
assessment is split between both formal written examination and practical controlled assignments. 

Whereas the individual Digital Communication subjects are interweaved in Key Stage 3 ensuring 
essential skills and knowledge are intertwined and cross-overed. Links to learning in other subjects 
across the curriculum are yet to be formalised and made explicit to students within their learning. 
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but connections have been made in order to explore the links between the delivery of mathematics 
and computer science at Key Stage 4 and ensure that and crossover in terms of  

Digital Communication has focused on students being exposed to the quality of hardware and 
software that ensures that all students have the specialist equipment and digital tools required to 
achieve success and that no students are disadvantaged. After school sessions are also provided to 
guarantee that all students have access to the opportunities to embed and extend their digital skills 
to be successful in both the subjects studied currently and success in the future. Where possible 
industry standard hardware and software has been sourced and funded in order for students to have 
transferable and relevant knowledge and skills that are appropriate to the careers that can be 
achieved through Digital Communications. 

The eSports league adds a further 
layer to the curriculum by providing 
digital competition that encourages 
teamwork, hand eye coordination, 
communication and critical thinking. 
The promotion of digital design as a 
key pillar of Digital Communications is 
further enhanced through the 
wallpaper competition which 
encourages students to design a school wallpaper which will be 

published on every school-based PC. 

How is the curriculum delivered/taught? 
 
Digital Communications has focused on key pedagogical approaches that utilise the technology and 
digital nature of the subjects studied. ‘Flipping the classroom’ has been a successful strategy which 
allows students to not only be supported in developing the skills and knowledge essential to success 
but has underpinned the assessment model in Key Stage 4. Online platforms are used to support the 
teaching and learning in the classroom as well as building resilience and independence in students in 
the faculty. 

The teaching and learning hubs have provided further development of key pedagogical approaches 
in the curriculum area. ‘Seeking and responding to feedback’ has been a particular area of 
development for all subjects in the faculty. Planned, targeted and differentiated questioning is 
forming the basis of every lesson in Computer Science lessons.  

‘Metacognition’ is another approach which has been formalised with teachers regularly using the 
‘Impero’ broadcast screen to the whole class before they undertake a digital task. Modelling the 
production of the whole or aspect of a digital artefact or demonstrating a digital process is utilised 
routinely with metacognitive commentary 
used through the; planning, decisions as 
they are made, challenges, monitoring 
success & failure, suggesting improvements, 
appropriate tools to use and explained and 
evaluative comments are all used to 
promote and model the metacognitive process for students. 

‘Peer assisted learning’ is a further approach that is happening throughout Key Stage 3 and early Key 
Stage 4 where students are utilising in the creative elements of curriculum as ‘student experts’ for 
new and existing software. ‘Pass the buck’ has been utilised for revision in Key Stage 3 and Key Stage 
4 and recognised as an enjoyable way to share knowledge and also create a stock bank of revision 
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answers. ‘Class Wars’ has been trialled very successfully in Year 9 tandem classes and is utilised 
where appropriate. 

‘Spaced Learning’ is a developing pedagogy that is partially embedded in planned starter activities in 
several of the Key Stage 3 projects with ‘My Hero’, ‘Cloud Technology’ and ‘Scratch Crazy Mazes’ all 
containing planned opportunities. 

Learning in Digital Communications is not dependent on the learning prior to Key Stage 3 as this has 
historically and is currently sporadic in terms of experiences provided by the Key Stage 2 feeder 
schools. The ambition of learning in Digital Communications is to ensure that gaps are filled in Key 
Stage 3 whilst the curriculum utilises real world projects in order to ensure that the subject remains 
relevant and memorable for students.  

Key Stage 3 has been highlighted as an area where the Computer Science elements of the 
Computing Programme of Study could be developed more fully before being studied in more depth 
in the Key Stage 4 GCSE in Computer Science. Reformulation coupled with the addition of bespoke 
Schemes of Learning to address this perceived area of weakness are identified with solutions 
planned for 2021. Professional Learning through shared hubs and planned training are being utilised 
to ensure the skills and knowledge required to effectively deliver the National Curriculum Computing 
Programme of Study are being met. 

The choice of technical awards in Key Stage 4 cement the notion that learning using I.T is more 
effectively delivered through learning linked to skills that students can use in the workplace and 
both the BTEC and VCERT have controlled assignments based around this concept. GCSE Computer 
science, although more academic in its assessment, again focuses on the skills and knowledge that is 
relevant in the workplace and real-world scenarios. 

 

Key concepts across Digital Communications are embedded through pedagogy specific to the both 
the subject area and modes of assessment. Where concepts in Interactive Media and ICT are 
embedded over controlled assessments, leading to a practical external assessment in Interactive 
Media. Computer Science and ICT use regular exam based testing to embed the knowledge and 
techniques required to successfully access the written examinations. Planned revisiting of elements 
is instigated with frequency dependent on the assessment results.  

Vocabulary that is integral to the concepts are used through the delivery of the course and modes of 
assessment in order to both introduce, embed and assess whether the concepts and vocabulary is 
being used and understood accurately. Students exemplary work is displayed both digitally and in 
classroom environments to further support vocabulary specific to the subject. 

In Digital Communications we currently provide specialist 
hardware and software in order for every student to access the 
Computing Curriculum in lessons.  Our commitment to the use of 
Chromebooks centres around utilising them for all remote 
learning set across the faculty. 

In Digital Communications we will always ensure: 

• Independent Learning will be set so that it can be 
accessed through Chromebooks. 
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• Research tasks that form the basis of an Independent Learning tasks can be facilitated 
online through Chromebooks 

• Coding remote learning will be set through online platforms that support 
Chromebook native software 

• Collaborative projects will be set using Google Cloud technology and accessible 
through Chromebooks 

• Work completed for remote learning will have feedback available and accessed using 
the Chromebook software 

 

At teachers’ discretion 

• Any Computer Science end of topic assessments set as remote learning will be 
completed and marked using Google Forms.   

How is the curriculum assessed? 
 
Key Stage 4 Assessment in Digital Communication uses a range of digital assessment tools which 
break down each element of the skills and knowledge required to successfully achieve target grades 
and provide ‘next step’ guidance to support progress for each student. Computer Science utilises 
PLCs in order for students to self-assess as an additional assessment support mechanism with 
assessment being reassessed and reformulated on regular basis.  

A key focus for Digital 
Communication is to 
provide students with a 
digital assessment tool 
which can be shared 
and accessed by all 
stakeholders. The three 
separate subjects have 
designed tools that fit 
their models of 
curriculum delivery and assessment but share the vison 
of assessment being a constant and frequent part of 
every lesson. 

Key Stage 3 has traditionally used a more fluid 
‘flightpath’ assessment mechanism in order for students to have their knowledge and skills assessed 
across the different subjects within the real-world projects. However, the assessment opportunities 
that are planned through the short- and medium-term planning with peer assessment and self-
assessment are now being tracked through a digital assessment tool developed within Digital 
Communications. The faculty has highlighted a need to prepare students for the assessment models 

they will encounter in 
Key Stage 4 and 
therefore the 
development of a digital 
assessment tool for Key 
Stage 3 that more 
accurately reflects the 
experience students will 
experience in Key Stage 
4. So currently the new 
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assessment tool is being trialled across year 7 and 8 with a view to implementation and further 
development in 2021. 

Planning in Key Stage 4 is always viewed as organic with courses changing and topics within the 
subject areas developing so assessment is used to inform planning with weaker areas revisited and 
assessment modes continually developed to fit the constantly changing curriculum.  
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Physical Education 
 
The Physical Education (PE) curriculum is designed to 
inspire, motivate and fill our students with 
confidence to engage in lifelong involvement in sport 
or physical activity. We aim to develop the students 
mental, social, emotional and physical wellbeing through the means of empowering them with 
knowledge, understanding, skills, capabilities and attributes. They get the opportunity to explore a 
variety of sports and activities that are both traditional and alternative with the ethos of enjoyment 
and challenge. They are encouraged to develop independent qualities, as well as work within a 
group setting to resolve problems and achieve a common goal. The PE curriculum has a huge 
emphasis on practical fundamentals, however, cultivating theoretical knowledge and leadership are 
at the forefront of our ethos.  

How is the curriculum planned?   
The KS3 curriculum is designed to provide ALNS learners with a platform from which they can build 
physical competences, improve aspects of fitness, and develop personal and interpersonal skills and 
attributes.  It enables learners to develop the concepts and skills necessary for participation in a 
wide range of physical activities in preparation for further study at GCSE/BTEC level in KS4. 

In year 7 and 8, students are taught in mixed groups where they will encounter a variety of practical 
learning experiences, including working on their own, with a partner, in small and large groups both 
outdoors and indoors.  The aim is for them to experience a broad curriculum and have opportunities 
to try different sports linking to our competitions calendar and extra-curricular clubs. 

Year 7’s complete 6 week units of learning in gymnastics, rugby, football, netball, table tennis and 
fitness.  The summer term comprises of athletics, cricket, rounders and badminton and short tennis 
units, delivered in half termly blocks. 

Year 8’s will develop and refine the more advanced skills required in basketball, gymnastics, netball, 
rugby, table tennis, hockey and fitness.  We introduce sport education football which is focused 
around the concepts of leadership.  The summer term is the same as in year 7, further developing 
their skills and knowledge through athletics, cricket, rounders, badminton and short tennis. 

Physical education develops pupils’ competence and confidence to take part in a range of physical 
activities that become a central part of their lives, both in and out of school. It is therefore imperative 
that students continue to commitment to their development and engage in the core offer that we 
provide for our learners in KS4. We try to broaden their experience offing some additional sports 
activities and experiences. 

 

In year 9, we mix up the groups.  Some lessons are male/female split and also based on physical 
ability.  We want students to feel confident in their groupings and have the ability to keep making 
progress where they feel comfortable.  This puts students in to a good 
position for their year 10 and 11 core curriculum as we continue to 
develop them into confident learners. Year 9’s will build upon their 
badminton, netball, hockey, football and table tennis skills, in addition 
to trampolining, volleyball and fitness based around yoga, pilates and 
popular fitness workouts.  The summer curriculum sees the addition of 
softball and tennis to athletics, rounders and badminton. All students 
will follow a half termly block on their prescribed activity. 
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The year 10 curriculum continues to be prescribed & completed in ability groups, similar to those 
from year 9.  

All year 10’s will complete units of learning in trampolining, fitness table tennis, badminton, outdoor 
and indoor games. The blocks of work are shorter and the sports studied will vary if doing indoor and 
outdoor games. Students will start to make informed choices about selecting their sporting route 
way.  During Year 11 students can choose the active and competitive routeway, recreational 
routeway, health and fitness routeway.  They are also able to switch routeways each half term 
should they wish. 

Throughout all key stages we incorporate house competitions in all of the sports covered at the end 
of each term.  Students are able to compete to represent their house in a variety of activities that 
have been taught.  This allows students to work with different people from across all classes and 
apply skills learnt to a competitive situation. 

Some students will choose the BTEC Sport Award Level 2 or GCSE Physical Education as their option 
choice in year 9.  All year 9 option students will begin their studies with an introduction to creating a 
personal exercise plan which is part of both courses studied.  We will then choose the course we feel 
they will be most successful in. The BTEC Sport course includes 1 online exam and 3 coursework 
based units of work.  The Edexcel GCSE PE consists of 60% theory with 2 exams at the end of year 11, 
30% is a practical assessment and the final 10% from coursework.  

The PE curriculum and extra-curricular programme is designed to enrich students through the  
experiences of sporting competitions, links with professional work placements, visiting venues and 
inviting in local colleges and universities to work with our students. As a sportsmark gold school we 
are committed to developing these experiences for students at every available opportunity. 
Ultimately, we want to build the confidence, resilience and improve self – esteem as well as ensuring 
students are able to reach their full potential and be prepared for the next stage of their life.  

In PE we deliver three personal development days giving our students the opportunities to take 
part in a winter and a summer sports day as well as running a ‘Fit for the Future day’.  Within 
these days we offer the whole school an opportunity to compete and watch each other excel in a 
wide range of different sporting activities. In the fit for the future PD day we closely link with local 
colleges and take students off site so they have the opportunity to see their next steps in sport.   

How is the curriculum delivered/taught?  
The curriculum is well prepared and planned, designed to develop our students physical skills, 
knowledge and understanding and leadership across the curriculum branches offered, in line with 
the national curriculum requirements. A positive and safe learning environment is created to 
encourage the development and competence in displaying their own skills and abilities, whilst 
respecting the individual needs and abilities of others. 

They are encouraged to be actively engaged in their own learning whilst being challenged and 
motivated to take responsibility for their own development, showing a commitment to improving 
their physical health and wellbeing. Students understand how and why they are assessed, whilst 
experiencing a range of opportunities to evaluate performances, providing feedback to reflect upon 
their own and others learning. 

They experience regular competitive opportunities to challenge themselves against others in a safe 
environment. Students are able to compete in a variety of competitive situations to include 
participation in: 

• Varied programme of school clubs. 

https://www.google.com/url?sa=i&url=http://www.huntsssp.org/sainsburys-school-games-mark-award-201415/&psig=AOvVaw1ptDFor-UxCIEZr0LtIdg4&ust=1581521683687000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCLjSzMPpyecCFQAAAAAdAAAAABAD
https://www.google.com/url?sa=i&url=http://www.huntsssp.org/sainsburys-school-games-mark-award-201415/&psig=AOvVaw1ptDFor-UxCIEZr0LtIdg4&ust=1581521683687000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCLjSzMPpyecCFQAAAAAdAAAAABAD


54 
 

• Inter-house competitions. 
• Winter and summer sports days. 
• Local schools competitions – Portsmouth School Sport Association. 
• County and southern region competitions. 

Subject specific terminology is displayed throughout the department and used at all levels. Students 
are required to use very specific vocabulary at GCSE/BTEC level so this is introduced early in KS3.  It 
is widely used during sports lessons where technical and tactical terminology is delivered through 
the use of word banks.  Anatomical and physiological theory is explained and explored during the 
KS3 lessons, in particular during the health and fitness units. 

How is the curriculum assessed?  
Students in Key Stage 3 Physical Education are assessed throughout each sporting activity based on 
their use of a range of skills and techniques, knowledge and understanding as well as their 
leadership skills. These three main strands of assessment have been selected as they all link directly 
to the GCSE PE course and BTEC sport units studied. 

In Key Stage 4 students can follow the Edexcel GCSE PE course or the BTEC SPORT Level 2 course. 
These are both continually assessed through practical work, coursework and theory work. Students 
will always be given their target and challenge target grade and progress is assessed through end of 
unit exams and spaced learning questions regularly throughout the course. 

The KS3 independent learning is designed to improve students’ commitment and involvement in 
sports activities – inside or outside of school.   Students are required to attend at least one extra-
curricular club regularly for the half term.  If they are regularly attending out of school sports club, 
we want to know about it so they are asked to submit a sports tracker that describes what sport 
they do outside of school.  

KS4 independent learning is set regularly and will enhance classroom learning.  It will directly link to 
topics and work covered in lessons and aim to help consolidate learning in an interesting and 
challenging way. 

Careers within Physical Education? 

The number of sport-related jobs in the UK is estimated at over 400,000.  The sports sector also has 
a large number of sport related volunteers throughout the UK.  The BTEC sport qualification would 
lead to further study through higher BTEC qualifications in sport and our GCSE PE students would 
flourish should they wish to take the A-level PE course or venture down the BTEC routeways offered 
post ALNS. 

We hope all students, regardless of whether they choose to have a career in Physical Education, go 
on to lead healthy, happy and active lifestyles. 
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Personal Development             
 
Personal Development at Admiral Lord Nelson School is 
designed to help students gain the skills, knowledge and 
understanding they need to lead healthy, independent 
lives and to become informed, active and responsible 
global citizens. 
 
Everyone takes part in a wide range of activities and experiences across and beyond the formal 
curriculum, contributing fully to the life of the school and the wider community. In doing so, students 
learn to recognise their own worth, develop a sense of their own identity and the ability to take their 
place in the community as well as respect and work with others. 
 
Students are encouraged to reflect on their experiences and to recognise how they are developing 
personally and socially, addressing the spiritual social, moral and cultural issues that form an intrinsic 
part of growing up. 
 
"Education is the most powerful weapon which you can use to change the world." - Nelson Mandela 
 
The Personal Development curriculum encompasses the following areas: Social, Moral Spiritual and 
Cultural Education (SMSC), Right Respecting Schools (RRSA), International Schools, Personal 
Development Days, Personal Development Course, Aspiring Futures, Artsmark, Global Sustainability, 
British Values, Extra-Curricular Programme, Student Voice and Leadership, Careers and Guidance, 
Relationships & Sex Education and Citizenship.  
 
How is the curriculum planned?  
 
The Personal Development curriculum is designed to 
encompass all elements of Social, Moral, Spiritual and 
Cultural Education (SMSC) and to meet the statutory 
requirements of PSHEE delivery, Relationships & Sex 
Education and the statutory careers guidance. 
 
Aspiring Futures/Personal Development focus on the three core themes: 
 Health and Wellbeing – which includes physical and mental health. 
 Relationships – which covers the statutory requirements of RSE. 
 Living in the wider world – this includes connections to the Global Goals and sustainability, 

the UNCRC, current affairs, our local and wider community and citizenship.  
 
Curriculum content focuses upon the following elements to ensure all students: 
 develop lively, creative, enquiring minds, studying a full range and breadth of subjects. 
 acquire knowledge and skills relevant to adult life and a world of rapid and continuous 

change. 
 develop personal and moral values, respect for shared values and for other cultures, religions 

and ways of life. 
 develop an understanding of the world in which they live which includes their local 

community and beyond. 
 appreciate human achievements and aspirations. 
 experience success and celebration of their achievements. 
 take their place in society as informed, confident and responsible global citizens. 
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The actual content of the Personal Development Curriculum includes: 
 
Year 7: 
The World’s Largest Lesson, Anti-Bullying and Friendships, Respect Yourself (including sex ed), 
Managing Money, Identity and Belonging, Refugee Week, Keeping Safe  
 
Year 8: 
Safety, Careers and Choices, Sex Ed, Relationships, Substance Awareness, Options, The Dove Project  
 
Year 9: 
Multiculturalism, Tolerance, Racism, Choice and Change, Careers, Politics, Critical Thinking 
 
Year 10: 
Safer sex, Alcohol Awareness, Employment Skills, Work Experience, Writing a CV, Revision Skills, 
Politics  
 
Year 11 becomes very future focused with talks from local colleges, universities, the apprenticeship 
programme and revision skills along with the provision of statutory relationship and sex education. 
 
Personal Development Days provide opportunities to develop deeper thinking skills and experience a 
range of activities and opportunities beyond normal lessons. 
 
These include: 
 
Year 7: 
STEM days, living museum visits, teambuilding, Human Rights Day, Looking after Yourself, The Magic 
of Books, Right to Play Day and a trip to Boulogne. 
 
Year 8: 
CSI day, Careers, Performing Arts Day, trip to Ypres, Design Day, preparation for Year 8 camp, STEM 
Day and a languages Day. 
 
Year 9: 
Maths and Money, knowing their rights, the power of reading, a trip to Aachen, Shakespeare Day, 
Asia Day, a day focused on their option choices and Duke of Edinburgh Day. 
 
Year 10: 
Africa Day, Fit for the Future, Ethics and Tolerance, College Taster Day and preparation for work. 
 
Year 11 is more focused on full immersion days in their option choice subjects, Maths and English, 
Science and languages, preparation for exams and a trip to Paris. 
 
The Personal Development Curriculum is always evolving and developing responding to changes to 
statutory requirements and current events in order to reflect the needs of our students so that it is of 
most relevance and benefit to their lives which will enable them to be successful, responsible and 
active citizens of our country. 
 
How is the curriculum delivered/taught?  
 
The Aspiring Futures and Personal Development course is delivered by the 
Humanities team in one lesson a fortnight and replaced traditional PSHEE. It has 
been planned to complement and enhance the Key Stage 4 P4C (Philosophy for 
Children) course that our students also follow. 
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The aims of the course are for our students to; 
 

• Develop better links with the local community through charity work. 
• Be active global citizens by having the time and opportunities to address key issues. 
• Be able to make informed decisions about their futures including college courses, careers, 

volunteering and gap year opportunities. 
• Be better equipped with the knowledge and skills to be active citizens in our democratic 

society. 
• Be more informed about social, moral and ethical issues that they may be affected by as 

teenagers so that they can make better choices. 
• Be better prepared for their exams by following ‘Learning to Learn’ study skills units. 

 
All Aspiring Futures and Personal Development lessons are delivered using the P4C (Philosophy for 
Children) approach. Lessons are delivered by a team of specialist Philosophy for Children teachers 
within the Humanities team. Students are taught how to create their own philosophical questions. 
They then choose one question that is the focus of a philosophical enquiry or dialogue. For example, 
the question might be ‘is it ever ok to steal?’. 
 
The teacher supports students in their thinking, reasoning and questioning, as well as the way 
students speak and listen to each other in the dialogue. It is well documented that P4C has an impact 
on young people’s cognitive, social and emotional development. P4C is about getting children to think 
and communicate well; to think better for themselves. 
 
Personal Development Days are delivered through a wide range of different activities which include 
visiting speakers giving talks and running workshops, demonstrations, hands on exploration, 
international visits, designing books and art work, performing and watching performances. All of the 
days are designed to provide an opportunity for students to immerse themselves in learning activities 
for a whole day.  
 
British Values:  The government set out its definition of British values in the 2011 Prevent Strategy 
and considered them to be democracy, rule of law, individual liberty, mutual respect and tolerance of 
those of different faiths and beliefs. At Admiral Lord Nelson School, these values are reinforced in a 
pervasive manner and permeate the school community.  
 
Democracy: At Admiral Lord Nelson School, the principle of democracy is consistently reinforced, with 
the democratic process being employed for important decisions within the school community 
through the School Council and the opportunity to vote on whole school decisions. The principle of 
democracy is further explored in both History, PD and RE. Further examples of democracy and the 
democratic process are covered as part of our tutor time programme, as well as in assemblies.  
 
The rule of law: The importance of laws, whether they be those that govern the class, the school, or 
the country, are consistently reinforced throughout regular school days, as well as when dealing with 
behaviour and through school assemblies. Students are taught the values and reasons behind laws, 
that they govern and protect us, the responsibilities that this involves and the consequences when 
laws are broken. Visits from authorities such as the Police are regular parts of our calendar and help 
reinforce this message.  
 
Individual liberty: Within Admiral Lord Nelson School students are actively encouraged to make 
independent choices knowing that they are in a safe, secure and supportive environment. As a school, 
we educate and provide boundaries for students to make choices safely, through the provision of a 
safe environment and an empowering education. Students are encouraged to know, understand and 
exercise their rights, responsibilities and personal freedoms and receive advice about how to exercise 
these safely, for example through our exploration of E-Safety in Digital Communication subjects and 
the Personal Development Programme.  
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Mutual respect: Respect is at the core of our school ethos and is modelled by students and staff alike. 
The school promotes respect for others and this is reiterated through our classroom and learning 
environments. In line with our commitment to democracy students at Admiral Lord Nelson School are 
always able to voice their opinions and we foster an environment where students are safe to disagree 
with each other. Mutual respect is embraced throughout the curriculum from the concept of ‘fair 
play’ in PE to the student mentoring programme which promote mutual respect and support between 
students across different year groups within the school. We promote the UNCRC as a GOLD Rights 
Respecting School.  
 
Tolerance of those of different faiths and beliefs: This is achieved through equipping students with the 
ability to understand their place in a culturally diverse society and by giving them opportunities to 
experience such diversity within the school community. We also run a number of trips abroad 
throughout the academic year from which our students gain valuable experience of other cultures 
and languages.  
 
We also hold the International Schools Award from the British Council in recognition of our 
International work which is reflected throughout our curriculum and our on-going partnership with 
Gambian schools and fundraising. We hold the Artsmark Platinum award in recognition for our 
commitment to the Arts which again is reflected in our curriculum offer and extra-curricular 
programme. Our commitment to the delivery of SMSC has been recognised with the achievement of 
the SMSC GOLD Award. Students have numerous opportunities for leadership through our prefect 
team, School Council and Ambassador programme. 
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Alternative Provision 
 
The Alternative Provision curriculum is designed to facilitate engagement and success for students 
who have found accessing the mainstream curriculum a significant challenge. Within the curriculum 
the aim is to build success with small steps so that we develop our young people to take responsibility 
for their learning and their future choices. 

We aim to maximise opportunities for our students by utilising a range of learning and alternative 
activities across our curriculum.  

How is the curriculum planned? 
 
The curriculum is planned to reflect the core offer in English, Maths and Science; alongside additional 
opportunities for study of other subject areas such as Art and Food Tech. The curriculum is also 
planned to incorporate those soft skills such as emotional literacy and personal development via 1:1 
sessions, small group work and other related activities. 

All students also have the opportunity to study Prince’s Trust which allows the development of 
various skills across a variety of areas. 

Within the curriculum there is also opportunity to develop skills and confidence through access to a 
range of activities including but not exclusively sailing, residentials, music learning and PE. In a 
number of these activities we engage with outside providers such as Portsmouth Sailing Centre and 
Portsmouth Football Club (Pompey in the Community). 

Life skills and regulating emotions are key aspects of work that underpin the above curriculum and 
are fundamental to student success. As a further branch of our wider opportunities on offer, we 
encourage engagement in a range of off-site activities and trips during our Personal Development 
days.   

How is the curriculum delivered/taught? 
 
Our curriculum is delivered using a range of methods.  Students are supported in their core subject 
learning by specific lead sessions from key mainstream subject specialists in Maths, English and 
Science.  

This work is further developed via follow-up learning led by our Alternative Provision staff, facilitating 
bespoke programmes of study and timetables which can be adapted to each student depending on 
their individual needs and targets. 

Further programmes such as the Prince’s Trust are led and delivered exclusively by our Alternative 
Provision staff in line with guidance and support from course moderators and advisors.  We engage 
widely with further outside providers in our local community to offer specialist support in specialist 
activities such as sailing and PE opportunities. 

The range of events and activities on offer through our Personal Development days are delivered via 
Alternative Provision staff or specialist teachers depending on the activity.  

Throughout the curriculum offer for our Alternative Provision students we ensure a close consistency 
of key staff to support the trusting relationships which are fundamental to the success of our 
students. 
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How is the curriculum assessed? 
 
Assessment is supported by all staff involved in the delivery and support of our curriculum. 

Specialist subject teachers take responsibility for marking, feedback and tracking of progress in line 
with our usual mainstream processes. External assessment and examinations are completed towards 
qualifications for students including Functional Skills opportunities in English and Maths alongside 
GCSE qualifications and other available opportunities. 

Additional feedback regarding progress and wider, more holistic engagement is provided via half-
termly progress review meetings for each student, with subsequent targets agreed by students, 
parents and staff. These review meetings, along with continued and consistent communication with 
parents, are key to ensuring that opportunities to build success and sustained progress are maximised 
throughout. 
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School-wide approaches to Literacy Development  
 

High competency in Literacy is the key to students’ success in gaining independence and accessing 
and thriving in all subjects and beyond school. At Admiral Lord Nelson School, we strive to develop 
confident users of language, who develop communication skills across subjects and different contexts. 
The strands of oracy, reading comprehension, vocabulary acquisition and written responses are all 
interwoven and interdependent. The following principle underpins our literacy practice: ‘You cannot 
write it, if you cannot say it; you cannot say it, if you haven’t heard it.’ - Pie Corbett. 

All staff model high levels of literacy in speech and the written word, using a wide range of academic 
and subject-specific vocabulary precisely. We believe in the importance of oracy, actively exploring 
concepts verbally in preparation for written responses. We use strategies such as ‘Talk to Write’; 
developing, sharing, challenging and redrafting ideas verbally through social construction; whole class 
strategies such as ‘add, build, challenge’ and ‘think, pair, share’ and through targeted teacher 
questioning with students encouraged to rephrase verbal responses to strengthen clarity, 
sophistication and accuracy. 

All staff model a love of reading, with regular whole class, independent and peer supported reading in 
tutor time. We value the importance of regular reading, both to reinforce the development of fluent 
comprehension and vocabulary acquisition and for pleasure.  Years 7 and 8 engage with the 
Accelerated Reader Programme. Texts are read aloud in lessons, with staff modelling intonation, 
fluency and the metacognitive aspects of self-regulation and checking for understanding when 
reading. Staff make use of students reading aloud in order to monitor comprehension and fluency. A 
range of texts are used across the curriculum to widen student vocabulary, cultural literacy and to 
practise comprehension skills. Students are guided to be able to select and retrieve relevant 
information, support answers with textual evidence and make links within and across texts.   

Key vocabulary is set out in schemes of learning and is shared with students. Emphasis is placed on 
the explicit teaching of tier two academic language and subject specific tier three language across the 
curriculum. All staff ensure new vocabulary is clearly understood. Meanings are discussed, links made 
to other words, repeated exposures to new vocabulary are provided and etymology is actively 
explored. In all written subjects, glossaries are kept in students’ books to actively record key subject 
specific words and their meanings, with these being referred back to regularly, forming part of the 
success criteria in any written or oral assessment.  

We believe in the importance of developing sustained, articulate, clearly structured written responses 
as a means of being able to precisely convey ideas and meaning and to engage others. Common 
approaches to writing are shared across the curriculum, for example: the use of PEEEL to help 
structure a response; examples of text types shared and deconstructed prior to writing; the writing 
process is modelled using a visualiser; students are provided with the success criteria for a piece of 
writing; students’ work is marked using the Admiral Lord Nelson School Spelling, Punctuation and 
Grammar (SPAG) code, with a high emphasis put on accuracy in spelling, punctuation and grammar in 
all written work and success criteria for written pieces including SPAG. 

Subject areas work collaboratively to support literacy development, for example, planning to expose 
students to new vocabulary across different curriculum areas and using texts which link with areas of 
study in other subjects.   
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School-wide approaches to Mathematical Skills Development 
 
High competency in mathematical skills is key to students’ success, both in subjects where these skills 
are embedded within the curriculum and beyond school. At Admiral Lord Nelson School, we are 
committed to raising the standard of mathematical skills for all of our students. We want our students 
to be confident and capable in the use of mathematical skills to support their learning in all areas of 
the curriculum as well as acquire the necessary skills to help achieve success in further education, 
employment and adult life. 

Mathematical skills are a proficiency which are developed mainly in Mathematics but also in other 
subjects. It is more than an ability to do basic arithmetic. It involves developing confidence and 
competence with numbers and measures. It requires understanding of the number system, a 
repertoire of mathematical techniques, and an inclination and ability to solve quantitative or spatial 
problems in a range of contexts. The strands of graphical representation and interpretation, averages, 
percentages and fractions, estimation and rounding, ratio, and sampling methods are interwoven 
across curriculum areas where these skills support the learning in these curriculums. 

Curriculum Mapping  

Subject areas work collaboratively to support the development of mathematical skills. These skills are 
sequenced appropriately in the Mathematics curriculum to support the application of these skills 
within the relevant curriculum areas.  

To ensure that we are teaching topics in an order that helps to support other subjects with their 
delivery of mathematical skills, we have mapped these across Geography, Science, Psychology, Design 
and Physical Education (see appendix 2). Common approaches to the teaching of mathematical skills 
are shared across the curriculum areas to ensure consistent methods support student learning. 
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Appendix 1 – Curriculum Mapping 
Common Maths Skills – Where does it fit in the Maths Curriculum? 
 

 Year 7 Year 8 Year 9 Year 10 & 11 
N

um
be

r 

• Rounding 
• Fractions of 

Amounts 
• Converting 

Fractions, 
Decimals and 
Percentages 

• Converting 
using standard 
form 

• Multiplying 
and Dividing 
using Standard 
Form 

• Rounding and 
Estimation 

• Bounds 

• Fractions of 
Amounts 

• Converting 
Fractions, 
Decimals and 
Percentages 
 

• Rounding 
(bounds) 

• Converting 
using standard 
form 

• Multiplying and 
Dividing using 
standard form 

• Adding and 
subtract using 
standard form 

Al
ge

br
a 

• Substitution 
• Solving 

Equations 
• Rearranging 

Formulae 
• Inequalities 

 

• Plotting 
Straight Line 
Graphs 

• Equation of 
straight lines 
(y=mx+c) 

• Gradients and 
y-intercepts 

• Inequalities 
 

• Plotting Straight 
Line Graphs 

• Equation of 
straight lines 
(y=mx+c) 

• Gradients and y-
intercepts 

• Distance-time 
graphs – (rates of 
acceleration, area 
under a curve) 

• Substitution 
• Solving 

Equations 
• Rearranging 

Formulae 

• Calculating the 
gradient to a 
curve 

Ra
tio

, P
ro

po
rt

io
n,

 R
at

es
 o

f C
ha

ng
e 

• Percentages of 
Amounts 

• Percentage 
Change 

• Increase / 
decrease by a 
percentage 

• Simplifying 
Ratios 

• Ratios of 
Amounts 

• Converting 
units of 
measure 

• Compound 
Measures 
(speed, 

• Converting 
Units of Area 
and Volume 

• Percentage 
Change 

• Reverse 
Percentages 

• Converting units 
of measure 

• Converting Units 
of Area and 
Volume 

• Simplifying 
Ratios 

• Ratios of 
Amounts 

• Percentages of 
Amounts 

• Percentage 
Change 

• Increase / 
decrease by a 
percentage 

• Scales 
• Map Scales 
• Compound 

Measures 
(speed, distance, 
time – density, 
mass, volume – 
pressure, force, 
area) 
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distance, time 
– density, 
mass, volume) 

G
eo

m
et

ry
 &

 
M

ea
su

re
s 

• Measuring 
Angles 

• Calculating 
missing angles 

• Calculating 
areas  
 

• Volume 
• Surface Areas 

 

• Calculating 
missing angles 

• Calculating areas  
• Volume 
• Surface Areas 

 

 
St

at
is

tic
s 

• Averages – 
mode, median, 
mean and 
range 

• Comparing 
data using 
averages 

• Graph Skills / 
Data 
representation 
and 
interpretation 
(pictograms, 
bar charts, 
frequency 
tables, line 
graphs, pie 
charts, scatter 
graphs) 

• Probability • Sampling 
Methods 

• Graph Skills / 
Data 
representation 
and interpretation 
(pictograms, bar 
charts, frequency 
tables, line 
graphs, pie 
charts,) 
 

• Cumulative 
Frequency 
Curves 

• Quartiles and 
Inter-quartiles 

• Box Plots 
• Histograms 
• Scatter Graphs 
• Averages 

(mean, mode, 
median and 
range) 

• Comparing data 
using averages 
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Appendix 2 - Curriculum Mapping Cont’d 
Maths Skills across the Curriculum – where do these maths skills fit across other curriculums  
 

 Year 7  Year 8 Year  9 Year 10 & 11 
Sc

ie
nc

e 

• Rounding 
• Fractions of 

Amounts 
• Converting 

Fractions, 
Decimals and 
Percentages 

• Converting using 
standard form 

• Multiplying and 
Dividing using 
Standard Form 

• Inequalities 
• Substitution 
• Solving 

Equations 
• Rearranging 

Formulae 
• Calculating 

missing angles 
• Measuring 

Angles 
• Calculating areas  
• Averages – mode, 

median, mean and 
range 

• Comparing data 
using averages 

• Graph Skills / 
Data 
representation 
and interpretation 
(pictograms, bar 
charts, frequency 
tables, scatter 
graphs) 

• Probability 
• Volume 
• Surface Areas 
•  

• Plotting Straight 
Line Graphs 

• Equation of 
straight lines 
(y=mx+c) 

• Gradients and y-
intercepts 

• Distance-time 
graphs – (rates 
of acceleration, 
area under a 
curve) 

• Substitution 
• Solving 

Equations 
• Rearranging 

Formulae 

• Histograms 
• Scatter Graphs 
• Averages 

(mean, mode, 
median and 
range) 

• Comparing 
data using 
averages 

• Converting 
using standard 
form 

• Calculating 
with Standard 
Form 

• Calculating 
gradient to a 
curve 
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G
eo

gr
ap

hy
 

• Coordinates 
• Graph Skills 

/ 
(pictograms, 
bar charts, 
frequency 
tables, 
scatter 
graphs) 

• Averages – 
mode, 
median, 
mean and 
range 

• Comparing 
data using 
averages 

• Fractions of 
Amounts 

• Converting 
Fractions, 
Decimals 
and 
Percentages 

• Percentages 
of Amounts 

• Percentage 
Change 

• Increase / 
decrease by 
a percentage 

• Percentage 
Increase / 
decrease 

• Percentage 
Change 

• Reverse 
Percentages 

• Simplify 
Ratio 

• Ratios of 
Amounts 

• Sampling 
Methods 

• Graph Skills / 
Data 
representation 
and 
interpretation 
(pictograms, 
bar charts, 
frequency 
tables, scatter 
graphs) 

• Averages – 
mode, 
median, mean 
and range 

• Comparing 
data using 
averages 

• Cumulative 
Frequency 
Curves 

• Quartiles 
and Inter-
quartiles 

• Box Plots 
• Proportion 
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Ps
yc

ho
lo

gy
 

  • Fractions of 
Amounts 

• Converting 
Fractions, 
Decimals and 
Percentages 

• Simplifying 
Ratios 

• Ratios of 
Amounts 

• Percentages 
of Amounts 

• Percentage 
Change 

• Increase / 
decrease by a 
percentage 

• Graph Skills / 
Data 
representation 
and 
interpretation 
(pictograms, 
bar charts, 
frequency 
tables, line 
graphs, pie 
charts) 

 

• Rounding 
(significant 
figures) 

• Converting 
using 
standard 
form 

• Multiplying 
and 
Dividing 
using 
standard 
form 

• Adding and 
subtract 
using 
standard 
form 

• Averages 
(mean, 
mode, 
median and 
range) 

• Comparing 
data using 
averages 
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De
si

gn
 

Art: 
• Area and 

Perimeter 
• Properties of 

2D Shapes 
• Convert 

metric and 
imperial units 

• Convert units 
of measure of 
length and 
mass 

• Draw and 
measure 
angles 

• Fractions of 
Amounts 

• Percentages of 
Amounts 

• Estimation 
• Ratio of 

amounts 
 

Art: 
• Symmetry 
• Identify 3D 

shapes 
• Tessellations 
• Volume 
• Proportion 

   

Food: 
• Negative 

Numbers and 
Temperature 

• Units of mass 
• Understanding 

scales 
• Time 
• Ratios of 

Amounts 
• Convert 

metric units of 
measure 

• Convert 
imperial units 
of measure 

• Data 
representation 
and 
interpretation 
(bar charts, 
pie charts) 

• Converting 
percentage, 
decimals and 
percentages 

• Percentages of 
amounts 

Food: 
• Direct 

Proportion 
• Best buys 
• Price per unit 
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Textiles: 
• Time 
• Reading 

scales 
• Measuring 

and drawing 
angles  

• Converting 
metric units of 
measure 

• Converting 
imperial units 
of measure 

• Convert 
metric and 
imperial units 

Textiles: 
• Enlargements 
• Symmetry 

   

3D Design: 
• Measuring 

and drawing 
angles 

• Ratio of 
amounts 

• Calculating 
with decimals 

• Solving 
equations 

• Estimation  
• Converting 

metric units of 
measure 

• Converting 
imperial units 
of measure 

• Convert 
metric and 
imperial units 

3D Design: 
• Volume 
• Direct 

proportion 

   

Ph
ys

ic
al

 E
du

ca
tio

n 

• Percentages of 
Amounts 

• Increase / 
Decrease by a 
percentage 

• Percentage 
Change 

• Averages 
• Scatter 

Graphs 
 
 
 

 • Percentages 
of Amounts 

• Increase / 
Decrease by a 
percentage 

• Percentage 
Change 

• Data 
representation 
and analysis 
from graphs 

• Averages 
• Scatter 

Graphs 
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D
ig

ita
l 

Co
m

m
un

ic
at

io
ns
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